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\\ “There has been a lack of hard data Z.bout the product1v1ty of our schools and thelr evaluation
o L ' has'thus been more in terms of whz7 goes into6 the process of educatxon rather than it’s outcomes.

This lack of simple accountability hampers gfforts to reform public education at all levels. The ;b‘ Dame
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) INTRODUCTION \ - .

R i R~ . . , v

recent concern in educatron has been accountabrlrty With. reduced fundrng and réduced ’
schéol populz(mons, programs are being assessed for their, value to the total school System, Z any
program which is not rated highly' is phased out. Some programs may be of great value to the ’

sthool program but the administrators and teachegs who have be?n mvoIved in these programs

ave been unable to demonstrate the va.lue of the program to the educatlop of students. They may

‘ have applred ju incorrect evaluation techmque or may have becn,unaware of. technrques for evaluatron -
\\ / which would/assess the value of the program to the school system. Many school li ranan/medla

‘ ' spec1allsts may | be in the group of teachérs who, are unaware of techniques for }valua,tron for, tradi-

\
/ tlonally, evaluation for the library/media program has been a crrculatron count ora record of number

of reference questrons answered T ' ) . 1 /
M . R . ' e
; : - 5 , /

For many years schqol lrbrana.ns provrded books for the students and teachérs within thei
scho bulldrngs . Although in the early. srxtres more a.nd more llbranans added forms of mform tion

/

ust provrde aprogram | S :
’ T Lot . o [ » '

4 3 / . - . \y . . 1) o
designed to assist learners to grow in t}\lr abrlrty to find, generate evaluat®,

L amd apply rnformatron that helps them torfunction effectively as 1hd1v1duals -
and o participate, fully in sdcrety (Medra Progra.ms, p- 4) : .- L N

- -

-

~
\

Furthermore the llbrana.n/medla spec1ahst must be able to apply evaluatron technlques to the program
, to deten_mlne program quality which “js Judged by its effectrveness in achlevtng program purposes,”’

;o bid) ] .o \ o \ \ .

. .
? . 2 - . N X
. “
N ¢ o

-

Not only’ the. stress on accountabrlrty but also the more recent evall.latron requrremerrts of PL'93
380 {Title IVB and C) | have helped some hbranan/medra specralrsts recogmze that tcchmques forthe - ot
evaluitron of pr6§rams and service$ in the school library/media center have been, at best, madequate, o

While personriel in thcse llbrary/medra cerrters may have been aware, of and haye’ used standards oy T
. / . guidelines dovelo})ed by stat”e departments of. educatlon or ‘national lrbrary and medla assocratlons as) L
“well as evaluation instruments des1gned by reglonal accredmng agencres, tradrtlonally, such pergoﬁs\ ¥ "’ - r 7
. have not been aware of nor have made extensiveuse of other evaluatron technlques An Instltu\e " MY ) '
/ E in Evaluation Technrques for School Library/Medla Programs, sponsored by the, U 8. ‘Dfﬁcc of - . /"4’1 .
: Education i in cooperatron mth the Pennsylvama ‘School leranans Assocratror} was hel m July, 1976° .7
/,f' ] _sat the Graduate School of Lrbrary and lnformatlon Screpces, Un1versr‘ty of«thts’burgh y P “\ " ,; <\
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“to apply an: exlstmg evaluation de’sign toa specific situation = -,
':, to adapt an existing egaluatro’n deSrgn to a specific situation h ;

'

to ‘develop an evaluation mstrument to test a grven research problem based
= upon a statistical des.rgn ‘.o . . «

,
- -
. v
.

]

o translate data into mathine readable format and ana.lyze with a prepackaged @?3
computer program . :

~to crrthue resefrch desrgns

ot
to des1gn a research project

~o "

< A <
vl . '

¥ [N iy

School librarian/media spec1alrsts were grven anopportumty to leat‘n evaluaﬁon techmques and to

devise evaluation strategres and.instrumerits fo.r existipg,afd future programs and, § gervrces. 7a\rtlc1pants
A were T . . ',:' Y . . J <

st to become aware of.areas of school media programs and services th t coul% be
evaluated,both quantltatrvely and qpalrtatrvely , -

*.
’

to be introduced tq simple research desrgns and to the preparatron of data for
machine readable format as well as_ computer packfges that handle data

> p

to be given the’ opportumty to‘dev‘elop a resea::ch desrgn, : N

'-’. « ’.. o i /

Data werg alyZed v1a a Computer termma) and a rep0rt of tlle findings was dxscussed

7 - . ' . + . . “ N
2 . < . . )
oy )

When the mstrtut,c was funded, the suggeSt;on was made that-thls trammg method could serve as
'a model for srpmrlar sessions and that an outline df‘'the. actrvrtles of thls mstl’tufe and a presentatron of
. the drscussron questions could serve as a format for Sthets who‘need to plan training and i 1nserv1cg

‘ 3 . , , .
. scssrons in evalua'uon techniques. |~ - > o E B B
' e . v &: v L '& ;o v . - . S,

While the institute sessions wér,e recorded outline form rather than complete text was chosen -
for this report It was deterrnmed that conceptualrzatron in puthne form wpuld be more easily

|

rcplrcated than attemptmg to ’follow the complete text., .

The format of th1§ report is as foIIOWS'

» T e - ”\'5,

RTNE Y i ;~ PN
1 ’Basrc mformatxon is grven m thé narratrve. ;
3 3
«? Dlscussron questlons f!)r partrcapants are enclosed 1p boxe!s :
» 3 Actiyrtres to be camed\oqt by the part1c1pants are enclosed in *************' .

~ -
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A

IMPQRTANCE OF EVALUATION .
’ 'F.s, v

v

- . ., N
» . . 4 , .,

»

Evaluation is the only rational approach to educatlonal aSsessment and dec1sron-mak1ng .Eval-
uatlomwrll provide a means'to make choicés: If what is planned to be an lmprovemen‘t is attempted,
. results of this ¢ ‘improvement” must be venfled Educational i rnstrtutlons have long been eager to

adopt innovation, 'which-are usuallyruntested or inadequately t ted and yet eagerly' attempted As
a result, we should not be surpnsed to ﬁnd that in 1976 the battle cry, is “Back. to the Basigs.”
A o - .-

The ye91976 is also in the era 8f agcountabllrty, the need for ObJECthC evaIuatlon of education
programs to determine cost effectlwss The design-of ESEA Title IV, has mﬁdated the school
lrbranan/medra specrahsts effective evaluation of the'school hbrary/medra program -plans for change
and improvement which does or does not occur. New Title IV legislation requires the use of evaluation ~

techn;ques to determine program needs before propo;mg the expendlture oﬂTrtle IV funds for
. -k . .o %
- Congress is consolrdatlngf_unds and stlpulatlng local dlscrenon in their use, has also
" required that evidence of the impact of these monies be demonstrated by the local
education agency., . . . The development of goals, objectives and evaluation strategies
for measuring 1mpact ‘of Part B funds thus becomes a necessary part.of the appljcation

process. (Infermation and Instructions ESEA Title IV P.L. 93-380 Penhsylvama
Department Qf Educat,lon [19759] unpubhshed mlmeographed p- 4)

s

. > \“'"“ v /
| \4\ A, Jacksptétenner has defihed evaluatlon as "the process of clarifying  set of information needs,
d collecting, analyzmg, and reporting lnformatlon fo alle\hate tﬁose needs:” (An Overview of Informa-

1on Based Evaluation: A Design Procedur® Arlington, *Va., Institute for Development of Educatlonal

dltlng, 1972 p. 4.) Jf evaluation {5 a process” then it- rp’ust be an ongomg, continuous aqpvxty This

s w111 requlre resources which implies expendltures t may not be an expenditure which one sees
a hscal item wijtten info an accountmgjoumal in.the same way one would see the expcndlture for
urchase of, testing materials for the guldanc,e department s evaluatlon of students, but the activities
1 volvmi in the evaluation process will take the time of te)achers, students,‘admrmstratlon, parents,
ell as the librarian/media specialist. Time is an expense/ although no physrcal record may be made of

ctlast of time. S e %

.' ~ s - = ‘Y‘ = . A
One should not evaluate an actmty onee and fmdrng it to be successful contrnue the actmty

ye after year assumrng it is st-lll successful On the other hand if the evaluatron actmty is not suc-

cegsful, these results should ; notbe stored away or lgnored but must be discussed in an. attempt to im-

prdve, modify, redesign and retest to see.if modifications colild bring about success of the activity. Thus _

evahuatlon can offset or-alleviate problems encountered when programs, both establlshed and 1nnoVat1ve

appear through- testlng to do little or nothing, to further- educatronal achievement.

v
E
f




. U . -y el e e s e
v Irﬁoday’s world, needs must be clarified with valid data. No longer can the librarian/media .
- specialist exist with the assumed justification that the lrbrary/medla center is a good place simply
because it’s always been a good place and that’s true because it says so in the literature--particularly g

Ce llbrary literature. Program assessment must be designed to clarify program needs . l
. / .

‘ » |

s

The first step in evaluation is deciding what to collect.

* : A , N ) . . )
’ . WHAT TO COLLECT ° { : . :,
° 1 . .-

. An overabundance of information exists which might be collected.  The researcher must consider’
- "* v ' three influences s upon data collectron. The first consideration is the amount of information to be
: collected. For *nstance, what can economrcally be collected? The opinions on several subjects of .
every student and teacher in a 3,500 student high school mlght be interesting and informative, but
analyzing that quantity of data could be'ir impractical’ Also, if one quénes every student and teacher "
each time one wishes to analyze a change in service, the public relations jmage of the library/media
center will quickly become negative. “Therefore, decisions must be made, about what items are to be
. ' collected. In other words you must decide what you need to know and)row you plan to use it. This

- involves an analysrs of what the problem is. It further involves how you‘ plan to test it. \‘

- \- N
- ‘ Researchers must also decide the items to_‘bxz.col’lected based upon the methods planned for
analyzing the data. Statisticians suggest that the method of analyzing be chosen before data is collected,

°

e = for several reasons. Among these are . ‘ .

. .
* 4

/

1 .
. - .
~ ]

o The method of analyzmg should dictate the type of data collected, the amount of data v
’ o collected and the-manner by which the data i is collected.

N

- : . .
) 2. The method of analyzmg will determme Wwhat the rescarcher can say about Ris results.

' 3. The method of collectmg and analyzmg w111 determine if the results are generalrzable .
o to other populatronsL L ) y : . .
. . .. . - “c‘, ") . o
* j . . ) Y ) - R ”‘l —5 ’

A =last consideration on what to collect is the person to whom you are to report Evalua- :
tions are meanmgless Unless they are communicated to the approprrate administrator. One mus}
- realize that the recrprent of the information may choose to interpret ‘data to fit preconcerved ideas.

On the other hand, the person receiving the data may not be interested in the m.formatron collected and

.

hould have preferred another type of study.
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EXISTING EVALUATION AND MEASUREMENT I?é’l‘RUMEN’I‘S
: : ] : s -
A number of existing ‘evaluation and measuremerit instruments have been publlshcd nationally

by associations and individuals. Workshop participants should ‘have an opportunity to scan what i is
avaitible bt more nmportle should bé& able to

’

i

Understand the type of data required by the instni‘ment. ) :

Realize the amount of effort needed to collect the required data.
% . 4 ’ \

. . TP
Assess what the instrument does measure. | v
. ‘ °

Asses(f what the instrument ‘does fiot measure,,

4

Admipister the “so what” test, i. e., what do you do as a result of the experience.

~ ’ . - o
N . , 3 L o
. ¢

Also, in cvaluatmg evaluation, one- applies four cnterxa. valldlty, rehablhty, timeliness and credi-
blluy \% dlldlty is determined if the mformatlon retneved is what the decrsron-maker néeds. Reliability
is cstablished-if the information can be reproduced Trmelmes)g is determined ifsthe mformatlon reaches
all decision-makers who need it, when they need it, and credlblllty is Judged if the mformatron is trusted

\ -

by the decision-maker and by those he must serve. ‘ :

z -
\ s , . . -
.

I’drlncnpants should also understand the dlfference between formative and summative evaluatlon
and should be able to classlfy and evaluation instrafment of technique as one of the two categories or -
a combination of methods. More impostantly, participants should be able to understand how summative
instruments might be adap'ted into a more formative evaluation process .
s St - et ¢

e
Formative evaluation is the continual collectlon assessment, and reportmg of appropnate informa-
L4

tion to the person in ¢ arge of decision-making. This inforprateon should assist in the establishment of
5ltcrnatlve courses of action DURING THE LIFE OF THE PROGRAM rather
than after the program is completed. Judicious changes in programs may change a fallmg plan intoa

\dluq) o1 priorities am

P

- successf ul program.

i
4 * . A
e -
¢ ] ~

- - e f

* Summative evaluatjon is-used to determine the e!i!ectlveness of the project or the program AFTER' -
it has run'its full cycle ‘Summatrve evaluatlon which is conducted without regard to the total context
in which the media program-functions has very senous) limitations. Summative evaluatron .happens
AFTER the program has been finished and, since no fprmatlve evaluation was done no changes in the
program werc made based upon evaluation. Such ch#nges'mlght have contributed to the success of @ -
t an otherwise unsuccessful attempt,.or even greater success of a program which appeared to be only

moderately successful.

.

-




" 1.*AASL/AECT, Media Programs District and School **

8"

s

INSTRUMENTS ANALYZED * .

—_ - |

e~

[ DL

*
i3
[\\

The fokl()wmg instruments were mtroduced Included here are some of the pomts made concerning

what is measured and what is hot measured by each technique. Examples of the “so/wi‘fat‘” test should
. be given by the presentors and the participants--describing how the partlcular mstrument has c‘bntnbuted

to ofbeen of lxttle use to a speclfxc program.

Standards as Measuring Instruments

v

4

<
f '
4 4 .
. - .

-
A

_Points to d1§cuss lnclude* :

.| 1. who creates standards” "

3. how are stagdards enforced

A discussion may be held concemmg the role of standards in evaluatmg programs. ‘

2., how are standards approved or acgepted

4. what progress is made as a result of the publlcatlon of standards.

-

&

A

g

-

5
-

£
"y

What is measured .’

Id

1. quantitative figures for materials and .

equipment
building” collections

. EY
New Jersey . -

2. “*access to” titles rather than “in.*

2
3.
4.

e

L

What isn’t measureg‘

condition of collection and equipment
quality of collection gnd equipment
relevance of collection to the curnculum
currenlness of collection

- v

v »
’

This is a sample of a statc s attempt to adapt the quantitative guldes giVen in the 1969

national standard

s

" What is measured

-
RIS

pa

IS . ]

-
<

1.

quantitative - >

What isn't measuréd R

1. same a5 preceeding examplé

-

..

LA

JV"
.

A

3. California
"; .

$

\ . '

In this example, California (\as drawn upon r:a;ional statidéézrds,.bm these stapdards have been

adapted freely. The title is a misnomer as gnly three pages treat qualitative concerns.

1, v
4

*Sample pages from most in
Z*Complete citation ma.)L_b

.

)

A

-

"~ - s , g .
L}érumentp which are discussed may be found in Achndlx AN
und in the Bibliography. -~
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What is measured . _What isn’t measured - v )
: , 2
l.,!argely quantitative _ o 1. quality measures not measured in depth .
2. introduces growth over time: 2. whether increase in bud&zt was adequate
3 years ugo,_?.-years ago, 3. use of space -, -
last year, this year. . 4. inflation rate versus’ Budget increases.. '
measures.collection size 5. how ell budget s spent
introduces location of collection: & .
district or building:devel . . . T
5. introduces a grid scale for overall N )
. » ey
look at program ¢ . o ‘
4. Nebraska e o o
‘ B L] * . ’ .
° LT ' /:
_ The Nebrasha g guide is the result of 4 complete rewslon and compllatlon of many other i mstrumcnts
and newer.techniques. ) ) ' N y o
o » : * ) .
What is measured ' . What isn't measured ‘ ! .
LN 13 .
¢ . \ . [ -
l._ comparative figures forebudget, . * L acthl impact on teachmg units and student )
cxpendltun.s over time earning
2. services, staffing and collection rated 2. precise ratﬂ'z.gs or evidence to, general pht[osophtcal
on a five point scale from superior to poor. statements (mei%}'es nd) for. m};n}' items .
3. program components against a five level 3. the impact 0770 al money on budget and
continuum of progressive quality- - maintenance of local effo:t. S :
statements . : < c o
4. side-by-side camparison of quantitagive , : 1 . oo, .
figures (building level with state, . . . ’ . R
* regiohal and national) ] &
5. attitudes and opinions of students and .
teachers. v > , . . o et .
. . N . _' o ‘ . )
5. AECT . . : ’
- . \
, s . » -

> The AE CT instrunent drdws heavxly upon the Nebraskao(’trument usmg many of the same
icaturcs but does draw upon the 1975 natlonal standards.

i PEY A PO :
. - :.‘ . ’ . s ’ N w .
What is measured -+ .. .- ; What isn 't measured
’ ot ‘, . . . ‘ 1 © .
l. perc[:nt of quantltatnve fxgures met ) 1. any one aspect of program wmprehens:jelv
by building_ (measurcd against stdte and or in detail -
national) . L AR —
- ' ) 1 ) . 4
S . R g : t
. Gt e .-
, .
t ° ,
o 1. .. ,
. “ co -t '

-

\,-..-




. , C - N ’
o ' i ot ‘ )
. v * T8 .
- " - -
LN . ' “s
* 6. Fulton... ) ( ] -
. . ! . . ¢ . ] -
One of the most used. (An carlier evaluation instrument .
L] . N N
‘ hat’is measured » What isn't measured
‘( .
- best professional judgement of 1. any-judgements based upon objegtive datu
program position along a continuum =
of descriptive stajements-from poor ‘ .
to excmplary - .
s B .
- - " ?
oS * OTHER MEASURES OF QUANTITATFIVE PROGRAM ASPECTS ps
A ~ - : . 1 " i
~ 7 bl
Participants may be introduced to a list of ob_]C(.[lve dala ty pes wh.xch might be wllcclcd in
, quantitative assessment. Ihcsc measures mcludc . P ®
. . e
2
- . Time : .
L] -
Outputs - = g S
Occurrances, ‘ PRy .
N - -
s ¥ o -
©  ltems Y R :
- Successes/Failwes v . K ‘
4 ' . > & [
Faciliti® (spacc)- ‘ .« ’ ce
- 1 2
= *'» People ‘ . -
s C - ° >
e Moncy, N M
! T, ! ~ .t . s
., Examples Time . How long it takes to answer Peference questions or catalog a book
) ™ % How long it tahes hiom the time a teacher recommends a filmstrip uieil
e 0o _the library purchases it and makes it available for use.
. . ° » ‘
N . 3 A Y . . ’ \ s
T Output - The riumber of books cataloged. 7| .
. o - The number of cards filed. > . )
. \ 4 .
/ . Thewumber of books stolen., . .
N * % - A .
. A N N
. ’\
. ()aurrcnccs - The number of times a certain behavior or activity takes placc
s . . (se of caid catalog, number of chlercn looking for magazines,
. . wumber of puppeshows) :
&, .. . . o
Pt e The number_of hooktalks given. . ,
e " The number of relerence questions answered. .
. v e - N . .
! ) . . The number of stories told to thenumber of students listening -
. - . (one story to 500 or tepestories to five) .t
T . . a7
' " . ) v
g ’ - - . ~
. . - ~ L] . -~ . . v
~ I R ) - ) .
* . . : ~ i N
\) g : - - * P 1 2 . ! '
ERIC - L « : . : -
. . s oo - ?
Ve | 9 - e ¢, i . -" . \




" ° ©

. 4 .o [

- . /

Items - Nq_mber of books, filmstnps, chairs . .. (Best here to étandardrze
counting according to guldellnes given i in Selbgrt Ivan N., Handbg6ok X ‘o

. Success/F ailure -- Number of reference questions answercd/unanSWered T
- ) * Number of reqllests for equipment which were ﬁlled[unfilled !
. - & Number of compliment .}compl ainty (how do,you count “golden :
Co Silence?”) e L

~ » . . A . -
- N . . >
. « VN

_Facilitiés (space) - Number of square feet for-circulation area,

N

. Number of square feet for production area. -

. ~

‘Number of students who can be seated in the reading room.

\ - . - -
. ~
) q - .

People - Number of staff members. ‘ .. !
Number of voluntgers. - _ o .
Number of students. X
o Number of teachers. : ) . ’

Money -~ Amount spent per pupil from loca.l funds. ¢

» -

. : . Amount spent per pupil from fedé’ral funds. .
) " Amount given as gifts. A . . §
Cost of materials. iR '
- ' Cast of services. . ' -~

Cost projections of alternative methods of domg tasks.

*‘!M s s N
- 4 & o . AR ;_.k

*****************************************************#*******g**************;kt

* K
*°  Participants'need to be glyen some,expérience in designing what, how much, and for what
*
¥ Teasgmto collect quantitative §ata. Practice may be grven by havmg thém use a matrix as *
* *
*  follows: ; SEe - o *
-~ o
§ * e 4 N T~ ES *
R KR SRRSO S S KKK R TR KK
it P—— . _ o~ . T
b T . ’ 1 1 ° ,
¢ . ~ — v 4
. ; . .
. ~ : o~ :
. ) ’ , .
. ’ - v N - © .
. , =7 »
» 3 + —_— 4 ‘. >
I3 * N o -
- $ _—_— .
e =, % L ’
’ ét v N
. . )
. sou - « . - A )
. Ce JE , 5
. . . . , - .
c— . ' 1 3 : L i
— o " . . 'Y .
— N N - - - »
N ) [ , . L . N
e T ' " ) )
/ .. .
o . N . 0 - » -
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WORK SHEET

~

Aruitoxt provided by Eric

o ¢ . R . SUMMATIVE
" ~~.| CRITERION OR< WHAT TO HOW TO MEASURE:|* WHAT DOES IT WHAT DOESN'T SO WHAT " OR ~
™~ . _OBJECTIVE : MEASURE TIME ,OUTPUT,. .. MEASURE - IT MEASURE - FORMATIVE .
. ~_ . 3 . . ,
o , ¢
- A \I 1 ' * b
\ L4 . ] { -
- 4 N . R 4
. i s . L
» . ~ .
I ! . r ) -
X ¢ " - . h i s N -
-t N J . ' - ’ < u"
%"" 3 \.\ N . a
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. < I ’ i ’
- Pk
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. I R ¥ 3 e
5 ’ . . - “
A * N . 2
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\ A 14 Ty - -2
- ‘ f ! - ° - ‘ A »
. . : . r y ’ -
~¥ ) ‘\ - ' ) N a .
. ‘ \ S . - .~ SUMMATIVE
CRITERION OR WHAT TO HOW TO-MEASURE:|  WHAT DOES IT, WHAT DJESN'T - SO WHAT “OR"
wOBjEC’I‘IVE MEASURE TIME ,QUTPUT, ... MEASURE . 1T MEASURE . . FORMATIVE |
' \ ' . / . . 3
Increase usage of Pre and Post measures Out‘but;—number of If circulation raises by Qualit/y gf usage, Not a very revealing | Summative
audiovisual equipmeny of equipment circu- circuldtions on daily { desired amount impact on teaching, measure of® program.
by 10 percent lation 1 basis on calendar or whether the equipment )
cards is really used Rethink the objective |
- . . - - |Perhaps it was merely : <ot kN
. - ) N \ . checked o6ut, . .
J - \\ - * — - T )
' S —
o - » & I N S e
) ° M T~ . e '_ A .
(. Have enough 16m Amount of usage and Tlme.xput clock\ on Time that pro;ectors (Quali‘ty of usage, , Gives congrete figures -Summative
and spares to han% need for backup each projector tG iog | are actually Operatmg Who is-using the pro- | and cost figures to
requests at current  |-quipment with a’ . ~{ usage hours. L )  |gector (only English- | keep equipment usage| Note: .
-| usage levels projector for replace- \ Y.~ 7 j|teachers?) - . | at statuFquo level= . | Could be formative
. ment Output-—Number o hNumber of pi'ojectorst oL * ‘,L_-progrg‘ig projecuon | if part of a continuous
. . | circulations of 16mm’s| needed to satisfy ‘ ‘, gmd improvement ® | program of measure-
- g\ ‘ 4lacking “ | ment, improvement,

1

- I‘[ -

| requests - > ‘
| - - /\/ How many projedtors” & .| mcasurement,
| " B C i - 5 . & . . !
| ¢ ‘x‘h%ugcess/ failure ) ~ .| e heeded if usagé - ’ .| improvement
e B} -~ S| HOW many reque:‘tis P . levels mcreass'ge ause | .
.  C for pl’OJeCFOS. cou o of infervice trammg" 9’ - - .
- T W ) oo not be satisfied 3 4 ‘ \ :
- - ; - 3
R , Monéy~Cost of re-___ | Cost-of equipment . \ ;7 i
B o T e . . .. . .
plicement machines, | for this servicer > * B ‘ \ ; . / .
° v = L cost of projectors per [ v, \ / z s
. ST . ‘ ' \ ;
) e R usage. ) . , . , p 4
| . . R « -
N4 SRR ‘ :
. / . . . " . / 3
- . ’ ~
b4 0 .
, . ° : . ! ' . -
. - . “. - X ; i Wy
. . k o
o . .. " ' " P - L amea
P . . ~ . . ) . .
. . N L e . L - — . ‘ )
I — ’ - i .
k) - ) i i =3 S,
. : HBRe - e i
[ 4 - H h
: ) e it _
& M e oo '
N \ LA - .
- - ° N ~ k) ' h» ~
O - . . . - ;’ s e ot A T &, '_17
TRICT. 16 - I * R -
= - v .‘
: " . . . g N )
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B Quantltatxve measures are'flmportant fgr measuring many ‘aspects of program in order to nfake
séund decisions for ' program unprovqment thle they do not reveal quality, quahty will be non-
exlsteqt if quantltatxve measures, are not preseﬁt and meamngful children can " rea.d w1dely without
books at their dlsposa.l reading siull wlll not increase if progresswely difficult books are not available;
child®a won’t read unless they are glven time #.nd encouragement to do so; teachers won’t use_16mm .
px:?_]ectors if there are never enougp to g\o MOu?d or if théy cofistantly break down; : .

B . 7\ - " - - : ‘
B Partxcxpants should discuss th roughly several dlfflcult but program-

important problems: | . '

|
-
“ !

g’
1. deteimining how the more complgy issues can be measured
\ :
quantitatively . . .

~ N . L

2. questioning the ?qllection f normial statistics such as circulation

» ’ .
counts, numbers of teferende questions, and others, unless these

staﬁstlcs are contnbrtmg td evaluation of spec1f1c program ob_]ectlves
3
/

»

|
\
‘ i i i
| Ay . 3
| ! g
n E

| ****************F********** ****************f*********************

v e
) " ‘.
. .

Participants were given the asmgnment of designing as individuals or in

-groups one or more qualitative measures that would have an impact on

decision-making. .

N -

S
. ¢ N ‘

. ‘ . .
N -

.
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DA ruiiext provided by eRic:
I

K ® /

7 )
N . w18 S ?‘}", :
° ’ "kx , *
- “'.\\'.f %
' n\ - - o
_LIESENER'’S TECHNIQUE}-‘QUANTITATIVE SECTIONS : . S
~ - §\' .
e I
) ) ) l{:-v M ":“l' N

v - b

Liesener has designed some valuable steps which reduce the total effort (time) and expenditures

for a wide variety of services into actual cost figures which cart be very useful in pfogram modification.?,‘\

- i N 2y
. o .,
.

.

. Llesener s model (p. 50) can be explained and enough of his steps desc‘Bed g

to make the quantitative measures that he advocates meaningful. s
s , i+ >
a . . i 3.\51.!
. ' . g,
2 9 .
x********************************************************************** | ]
LI ; oo - ¥ L
* . }7 g *
: Part1c1pants were given a 'ct of dummy figuresifor refer¢nce materials and time :
*  spent on reference whicli can be placed in Liesener’s Data Collection Guide? and  * \-
* *
"ok practlcﬁﬁgures follow. ﬂ’artxcxpants lcam to place their data into the costing *
%
* matnx:.3 . T . . v ;
* , - - i *0 .
* / . . . %
. * Note: this aspect of Liesener’s work can be a{daPted into a number * o
. of quantitative measurements which participants may need ..
* for leir own program improvement :E‘h as costing out time *
* =+ spent on circulation tasks to see how much of the professionals ‘%
* day’and budget is being expended this task.” Such analysis *
: . may lead to a streamlining of circu tlo‘n procedures, the hiring :
* / of tlerical staff, the use of studentfor parent volunteers in order ~-
. !-to:free the llbranan/medxa specialjst to WOrk with instructional *
) m{lts or with individual stidents gnd teachers. The posmblhtxes * i
, \ are endless: ‘ *
* - oo E, : v M b *,
* i . *

3
’

[P T
e

. . . ]
Crédit Line: The sample(s) from A Systematzc Provess for PIannmg&Medza Pro'grams by James w. .;k ‘
Liesener, are reprinted (used) by permission of the Amgrican lerary( Association; copyright 1976

by the American Library Assocnatlon. ’ | . ,

¢ ]
. . fate

f B

- !

l
lbeuener, Ja.m W, 4 Systema[txc Process for Planning Media Program:, Chicago, ALA, 1976 : g,"

o

21qad.,pp.nnzs- T ) S I o
31bid, pp. 129-151,, Co

1

: 19 | - '
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T - PRACTICE DATA FOR COSTING OUT REFERENCE SERVICE
. WITH LI SENER COSTING METHODS ! .
P * \ 4 y
) REFERENCE HOLDINGS ~ ' ;;'
‘f % ) - . NUMBER | NUMBER |TOTALNO.| = . AVERAGE ; 7=
.- CUERENT _ITEMS ITEMS ITEMS COST UNIT ) .
HOI.‘.DI]:{G_S. REPLACED ADDED’ PURCHASED| RANGE COST .
¢« 7 ¢ P ' .
\ : N
/ ENCYCLOPEDIAS 4 sets I'set none one f $225.00 | - »
BASIC TOOLS 175 10 15 25 - |65.00-25.000 $13.00 3
- 3 .:\ . /
L B , o ‘ .
INDEXES (reader’s 1 0 1 | $25.00 $25.00
guide) y g '
L £ )
o i
; _ . .
i i h ' s <
EXAMPLE: ~ © 0\ O . )
Hour Activity < - . R
9:00-9:45 1L B. R v oy
“9:45.10:00 - ILE. 3 v ' L T
Lo 10:00-10:30 - ° I D. T Lt Y
¢ \\ . Zgn‘,- .
. . . - ' ad -
Day Date. Day Date ay " Date_-
. v ~ Y
e Hourﬂ il : Activ’ity Hour . K(ftivﬁty Hour Activige» o 7
| ( ~=‘/\'. ¥ ' \
' \ ) o W ~ ’ — 4
A '
e | “oy
P




¥

' - ~ - . -
. P ~ - 1 2
. ) './ \ ‘ p s « . s
‘ AT IS 4 o
. N S ": ’ ¥ ' - ‘ X
. Categoncs of Refere?ce Semcc Tasks °- Pcscner ’
a.‘ . N . . B @ " : ' ./ .0 .‘ R .
ILB. Assistance in identifying and locating matenals in cente , T )

C. -Assistance if identifying and locating matenals not in czxters \v oLt .<_
IID.  Alerting th? user and current awaxeness services | : - .
ILE.  Bibliographic and séarching assistance =~ ™ | ' L )

N 1. computer searching fees or time- costs - - ‘ - :
‘ 2. assisting users in compiling bibliographies. oc e &Eé% e
3. performing mmple subject searches “ e N R
4. compiling exhaustive blbhographlcs = ' ' .
‘ . o
g 5. evaluatmg materials andYbﬁ:repanng annotanons or critiques, ;-
K 6. prepanng bibliographies or state- of-the-art revxew ¢ A b

’ (A computer sedrching activities . o j ’A:\ . o
ILF.  Answer services " S | N R
‘ - 1. answering simple fact questigps in persog or by mail . . ' : P d .

R a.nswering more complex and time-conftiming questions .~ S s .

3. using informational retrieval systems for answenhﬁues‘tlons . ) -
4. conducting research and developmentstudies, b S i N LA e
L R i . . ¢ . " ) (f'*.k - . . L . . .

k K RS . Sampl¢ Data Collection .o ’ I \ o )

;.L toe Loe 3 \" ' fYa " . r ',‘ A -
it \P‘; “al' T M S .

i v . rofession o i S

CATEGGRY TIME SERVICE OUTPU’I‘ OPERATIONAL UNITS, UNFILLED REQUESTS ‘o

T U Dyl - X -
ILB. '~ 38 min. v T ' " -
I.C.-w ~. -10.min. 2 S o .o .1 . B
ILD. | 1 hotr 1o ?
ILE2: 10 min. _ 3 . ‘ o ‘
ILE3 ' 15 min. 7 4, ’ //T e ¢
ILES ssmm A 1 ..o T ‘ l
ILF.1 40 min. 15 o (7L .
ILF.2, 20 min, o3 ) 1

< . "

. - v Day 2 - . . . ‘
ILB.» « 20 min:' 6. " v v T 5 [,
I1.LE.3 30 min. ] .8 CT - ) - g ) )

ILEA4 15 min. 1 7 e A ;
ILF.1 . 1 hour - 3 .- . : 3 . -6 ,
IL.LF.2 35 mln : .. 3. D PR Lo 1 .

Yer ~ . - e . It

’*ﬂ

e A




- . 2 .-I - -
z . ¢ o -~ - e
. . .

— w16 -

T ]
z . - < ’
R

b O

.. ) o ) :
CATEGORY " TIME ] SERVICE O(ﬁ'PUT - OPERATIONAL UNITS - ‘UNFILLED REQUESTS
o Y ° . , . <

A ..‘3 ‘ Day?»‘ s

ILB. . 0mn. 7 - . )
ID. °~ ~2mn. 1 ., e
II.E.4‘—_ . -30 min, 1. 3 = : %c e ”
ILE.5 .. 45min. - 2 - . . R
ILF.1- . 30-min., % .. .
ILF,2 | 20 min. - 2 L. a .
. i \
x v Clerk ., N e
r ° "A'Day.l '

ILB..  lhour45min. ' 85 - - S ka
ILF.1 - 30 min. L

\ -

* ILB. 1hour45qn1n @ﬁ \f%& "‘W " R i -
Ii.F.1 45 mm ’ o .

"«‘ . ‘Aﬂ

‘ ’ - "y, ."f.
‘ ‘i A Days", . ~‘“. , »
IB. — . lhour45min. 65, .~ . .. . - /%

ILF.1 © 45 min. - 18 o J“
. -3 —_ P ' - ‘,__‘_‘\‘

t7[\‘/ﬂ%ofess1ona.l works 7 hrs[day 4Sala.ry/§14 OOO/year o ; -

¢

" school year = 180 days T

S Clerk works 7 hrs/day ‘Sd‘@’ $5 OOb(YCar .
- .. school iyear = 180 days | L

v . . . 8.7 "*"‘...‘ A y
Total budget for materials, equipm_‘entg @plies,-u'epair, rental = $5,2'00.00 ¢

\ .
’ - PEER Y . I . T,

Note° Other flgures are needed for final program costs. v o

- o %?,TOTAL PROGRAM (sﬁgwbﬁ) CO$TS L
. o - —* T FERCENT OF

< P >« STAFR.ONLY TOTAL TOTAL COST

- AND SPACE

. L.ACCESS TO MA’I‘ERIALS EQUIPZ Ca [

" _ . - ?;r,' £
It. REFEﬁmCE SERV[CF.S : , 7,749 - |7 78324 -] -33%.

$5,986 . s.xoass . 41.Q gt .

. 1
UL PRODUCTION SERVICES , % 2,500 5 4,000 16.2 s

-~

¥\w

-

Iv. INSTRI?CTION. ' R 0 el 4140 60

V. CONSULTING SERVICES , ‘ . 570 579 3.0°

. ., g 3 "
. . " b o . -
-k T ‘ ., ]
~ Sane ° . . v .
- . . . K
B - . : ,
Z . . . e N ,
. - . . . s - . . .
’ ~ - . b ., .
v £ . \ .

N
-,
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OTHER MEASURES LEADING TO MORE QUALITATIVE AREAS OF PROGRAM / - )
_ .o~ Pk ~ o : .
P %3 o - i . -l
] , _Best Professional Judgment “ T
- 'p J *
. . — .

Many evaluation techmques mc%de best professional Judgmcnt as a measygement tool. It is
most often used with regional accredltatlogl teams who examine quantitative and descriptive data
collected by a school, make observations of their own, and then use best professional judgment to
draw their evaluative conelusions. Obkusly, the person dding* thexevaluatlon is important. /

- t hd
»

-

* Best professiof'f‘&i judgment is done :by a judge(s) who
L]

a. may be a frlend--or an enemy ) > BRI
. . : . : : C Ty
- b has much sympathy or ljttle sympathy for the n>edia center program ! /

.c. hasanaxtogrmd

" . - - . .
' d. wishes to be very supportive,of improving program
N . . ot . " . .-, . .
| , € compares ‘your progranj with his/her own ‘
. <£.~ will be rated by “best professmnal Judgment” (perhaps by someone
. in your school whichis now bemg rated) in the near future. .

.
- .d - R
% -

A

. @ - »

’ Participants will want to review the strengths and Weaknesses of outside evaluators,
" i.e,-what’s good ‘about an outsider evaluator, What can and cannét be expected
of them, what to, do and not to, do’when you are an evaluator. '

. Y e ' .

. . v ) v g .

‘ e . . A . " . ) . » h . .
What are the advantages of an outsxde evaluator? . . - ‘L

-~ >
]

>

S

1. An outsider often carries more welght*mth the decision makers since- C
admlrustrators may have more c0nfidence in the outside evaluator. : ST

. ,,,‘

- 2. An out51de evdluator should have a‘less biase oplmox%%and should be ) .
é less Jikely to heed to make thmgs look good ) ) N L

¢ e,

" 8. The outsider may not be confifted to the lnmts which .could be 1mposed ' . .
~—upon-the-in-house st4ff member. The outsnder could-be able to evaluate oL
from a w1der perspectlveh : }, S0 e ’ T

i

WW‘
4. The administration may be midte likely tgrconsnder a report written = »

. . byean outsider who seems to carry moi'e prestige or authonty,_ . .

« . Vo e, ‘, ]
v - .
.o . e .ot 2 . .'
. , -
A : . . -
. .
.
. .

N .
Y5
, - -
- . . ~

.
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ERIC:

Aruitoxt provided by Eic:

Y

What' can or cannot bé expected of the outside evaluator? .

. @ “ )
.
4 . A .

» , . A

The outside evaluator cannot possibly, see the entire picture*becase, the visit is brief.

" Real i rssues could be missed. If the evaluator is a practicing professional hc/shc could make S
an unconscxous cc*npanson to his own center, other places he has seen, orjhow he thinks the ,
program should be managed. \ o, ) T
: \ 4 o
- - . | A .
The outs;de evaluator cannot FORCE the admifn.stratxon vis-a-vis recom endations as_part /
of the final report to hire staff increase budget, and other “mn‘acles” whlch branan/medla -
specialists would enjoy even though such.a rqcommendatxon is based upon an a.nal f@gm .
‘presént situation. . : \
. : B ' . s = . .
What should you do and not do wien you are asked to be an outside evaluator?
; . i .
> If you z}re asked to act as an outside evaluator _what do you look for in making your
appraisal? . 4 - B . . - l ‘
o . . . v s
- “ A . -
the look of the facility; the atmosphere of the library/media center. .

bd ® > > ~ . ' " -
quality .of collection? Are titles leftovers frém Arrow Book, Club parent
donations from the attic or basement, discards when the high school moved )
to a new building, or free filmstrips from pudding manufacturers? .

< . :"AE/ . ) )
.students- seem to know what to do in the"'Ifl rary/media center? \
students and teachem seem happy to be in the library/media center? . ‘ ‘ !
- f ) . / , A 51 -
/ . o e . .

, bulletm boards are attractive in the hbrary/medla center.. . / , oo
hbrary/medla center is reflected in classrooms in sights and sounds of library ' - S
materials in use and on classroom bulletm boards. . - B |

~_ evaluator asks pre-determined questions of stuHents, teachers, staff and « N .
administrators. : . |
3 - X : toL .
\ ’ "f
apply evaluation forms designed for the visit or other evaluation forms. 4
A variety of evalyation techniques are available to the researcher. Among these are.interviews,

obsirvations, scales, and ranking. Explahations of these techniqug’s;\ follow. - - o .

N . . - cT
4 . ) \.
- ’“‘7 . T e A Y !

= PR . ' :

-, ¢ s . .' : ;f " . .
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Questionnaires

-
.

Questionnaires are a group of printed questions used to elicit information from respondents
by means of self-report. Questionnaires have several advantages over interviews:

! ..

less expensive

o

.
~

\
A S

easy of ’preparation and distribution and-tabulation

1

can be distributed without interviews : . .

i - i
- « .

.
toe oY v
BT SN

’

foers respondents an opportuhity to p,x;epare and revise their answers. ’
L4 - \
: ( = . v
Researchers in school library/media centers are unhkely to use the most populat‘-the mail .

N -

° vl

quesfionnaire--unless you interpret puttmg a questlonnaJre into a teacher’s box as “mail.”

F

y . . .‘ vt o
A ‘‘mail” questionnaire i§ susceptible to:
g ¢

.
v - ' .

gross mis-interpretation

s . . ‘ . Nt -
self-selgction of respondents | s ® -
- carelessness ) ’ , \
é’ R ;‘ N ‘ J
- other forms of abuse .
5 . » ! N ’ ° - . - ‘
The researcher should confirm all data received and be suspici6us of all data received: - ya
?.‘ B - : * ] ~
+ . - - . 4
' . Some other problems occiir with questionnaires: , .
. i ‘ - >
il ’ . . . a - . ’ v
R M ¥ “slreekmg data which coyld be better determined other ways; .
~i . vasking opinions rather than evidence; asklng for great quantities of e,
\ . information.. 7, -
S 2.. respondent usua.lly doesn t know lnngUgator what he means, what he -
wants to-know. ¥ou may be u or.mistaken in judging g'om the .

L‘responses -what is meant by the answer. -
¢

3 how to’ get honest answers

- -

>
T

a. ask questlons in two dxfferent ways

a

b. guarantee anonymlty which may, bring more candor or less
. concemn for truth™

. e

-
- —rr,

LK




. t questionnaire is your BEST means

-

L3 1. you ‘must make questrons (and answers) clear to your rcspondcnts (and )
A ’ yourSelf) and as free as possible from different mterpretat;ons
. i » .
2 maximize the number of returns. ) )
o~ . . ' ’ ’
R . ¢ T
To insure clarity in questions: o : ‘-, )
« L pr‘ovxde careful d1rectlons to the respondent as to how to.complete the )
“form and report the¢ answers. - i I R € 2
: = ) . ) ‘ 4 HN‘ :
N 2. .deﬁne,‘.a.ll techmca.l terms.
©/ 3. any devxatron from abqvt;te ’”ology should be reportcd to the T
- e respondents ex: medxapcenter rather t}% library. '
. ¢ 4 -
. : 4. offer respondents af‘s,zt of possxble answers, but thlS stiffles creativity of
) . answers iffi many respondents. = -
>
y 5. .an the other hergdxalloVs',n“tﬁrsi'.%'ﬁ%'ér “or free-style ﬁ\}wers may result in
v . ‘non-comparable a.nswers % b\
toe ' ' . kY
- 6 read questions aloud to elementary students. 5 . \.\
. ’ * . P .. . ’ °
: Pretest questionnaires to dete'rm'ine if respondents u tood what wag greant by the questr
" and if you interpreted the answers correctly If you change the q'uestlons, you Jnust agam
 pretest. . The pretest w111 help you - 3 . .
\ . , T .
! 1. reword. N ' e '
) s 2. secure information about length of time it takes to complete. T
. &
3. help compile &yswers to open-end questions whlch could form the basls
o for a check-list of answers. ‘ . R . t
:‘m N v A =4 o . — S " T ‘1‘
-To maxlmrze the number of responses, motivate those who recetve the form with the promi:
. of a compxlatxon of explanatlon f the results. e "L ~
. X!\ - ' * . °
. P N . ~ )\ . ’ v
’ ’ Interviews ° ‘ .
.- N (4 ~
“, 5 ", . . .
? The interview is the purpdseful conversation between the research_er and the respondent
?7; . - - - .o .
. . ‘ to : ’
. ' Advantages : y . , . ) e
.. . ) . T ) - .t
) 6 " 1. You get the. information directly from the person rather ‘than wcanously through a
T paper and penc11 exercise. P .
" i,
& o . \
2. You are able to see that the person understands exactly what you need to know
. . ‘ - T - - o
' 26 | x
. C . . 4 ’
o . x N i -
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. — ; -t e
2 S - A
'S s y & - - o = . l N
" Disadvantages? - . |
- ' . ' M
1. It is time consuming. : ) s P

2, -Data can be yery difficult to code and reduced to quan;itatige measures.

3. The 1nterv1ewcr can ruin the data by mtroducmg subtle or blatant bjas. ‘ . \
s oL ‘@iy
Types Of Interviews o . - et -
Structured (httle deviation form planned questlons) v .

a. Fixed a.ltematlve type: (Do you liké to reqd? a.. no, b. sometimes, c. yes) -
- { (Hoew many books do you read aweek? a. 0, b 12 c. 3-5, d. over 5)

- b. Open endea items using a’ funnel questxon whlch gurdes or gives a situation:

(Compared to other sc?l‘lrbranes o ome.activities that
we provide that you find the most~helpful?) R ‘
c. Scale items - these questions present a ‘statement and seck some form of agreement
(I find it easy to check auta filmstnp projector to take home. SA "A N D SD. DK)

H

4

- - . \ ’
Whom De You In'terview g / . ’ ’ ’ .

-

1. those directly involved in the projectl - T

+

2. those who should have been involved but were not for some reason

¢ ' ° L R

How Many Interviews Should You Schedule .. - S e -
.x - . . ’. N . " . M L, -~ '-“ﬁ 4 s .
+ 1. All those involved if the group.is small ‘ Vo . " : v
’ 2. A saniple of fflose who were involved or should have been involved : o
) ) . o NREET T
Do’s And Don’ts For IntervieWing L L R
\ ' - : -
by .
1. From Kerlinger, pp--4 85- 86 ~ L : )
a. ‘Edch question must lead to the research .objective (not countlng those qufestions
deslgned to put the person at ease, etc. ) - .
-
) b Ask the best type of question for the, mfom?a.tlon )&)u n@ed (open ended scale, T
' or fixed altematlve) ‘- -
c. Make the questiqns cfear and unambiguous (one ldea per'guestion) o
' . bad: What do you.find the most fun and the most useful when you come to the media
¢ ; center? . C e )
better: -What is the” most fun about coming to the medla center?
. ¥ . Y12 .
d. Don’t ask leadmg questlons \ 3 R o %
Sz bad: What is/thémost fun‘about comjng to the media center? ot .
- . better: Do,you have fun when you cqmie to the media center? "if yes, what thlngs
.do you do in the media center that are the most fun? o
s v . .. 2 7 »f : ‘ ,b\ &
< ¢« om R T '%%\ - ¢
) - - ' - g ’ N Gee

PR
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e. Don t ask .things the ‘Eerson ‘would not know
bad: Is the media spEcialist well qualrfied to hold this position? Asked ofa * |
studema-or teachex, - . e ) .

- Ble ca.reful about sensmve areas - use soft 'words rather than harsh ones
‘bad: _Why do you think Mrs, Jones yells and screams .at students?, .
bétter: Why do-you think Mrs: Jones: shows that %he i issupset with students?

%Don t make one answer socially desirable - -
ad: Mrs. Jones really knows how to-tell stories well. Do you enjoy them? .
+yv 2. From Goldhor . o : p . .o
« a. Don’t put too much' distance between yourself and the person bemg interviewed
: + (dress, manner of speech appraach, fnendhness lack of)
b. Don’t reveal your own bias ) . ’
‘" bad: youranswer hit the nail on the head ) b )
c. Don’t interpret the answer you hear in terms of your own bias
-— - -- 7 7 (whatl think you said is defimtely what D've always believed) . ..
'bad: He said, /'] hate librariés.” Lheard, “libraries”, and replied, .
“they are lovely places aren’t they?” ' - A T
«  d. Try to check on the honesty of the person (follow-up questionnaires, observattons, etc.)
How To Code Response.s - . - . s
: 1. Fixed aItematrVe - easy - have codmg mstrument to rna.rk dunng the interviewg
. " Do you like to read? . ‘ B ‘ %
&, .
- yes . o R *
- * 4 ‘
A} e boy @@‘*2 ) ,
‘ ., ' st : . -y
. gith J R -
F“ e hd w \' : - . .-

.

2. Take notes - then try to cafegorize the responses intd pattems

"<, Tape record - transcribe - then categorize' (extremely time consuming but more\accurate)‘

<

)
s v ¥ 3 v
a> - . * =
. . - R s s o
, Ethics ) . .t
(\ . . ‘ . - - . - * ‘5:“:
1. Keep the responses annonomous if that is appropriatey
. : . N . .
2. Have participation voluntary . » RO
.. - - . "
: " anw ~ . . ®
- ] v : . .
" M ) * : - >
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. . ‘ Observation . =

————e

Observation asa techmque in research is the collection of data by the researcher who observes \ :

. the phenomenon first hand. ‘ . ‘ N
] ANy )‘ , - . \}‘ .
. Y . d : . /
‘ - - Techhiques a J '
X ., ~o-atciniques ) \\ ' ‘
e 1.. Decide on the categories ¥ the thmgs to be opserved. You should bé selectxve. Each /
) / -category should be defined carefully and some instances of it listed for the observerso . .
‘ *  that he knows how to categonze it properly o [~ 2
. ’ R o
. 2. One need not observe all day every day. Take samples‘of time periods until you are . S
) ~ confident of the’ representativeness of the data. a-ﬂ’t PR
; 3. The observer may rate behavi_ors or occurrences on a scale o
unfriendly friendly " efficient - inefficient
. 1 2 3 4 5 - 1 ' ‘
—-—n 4 . ' )
. cautiofi: rating scales gan produce much error:
* 1
hl
‘ , 4. central tendenéy - (she’s about an average story teller) .
A ] - * - . el
N N oY A
o e . ‘ A R
Do’s And Don’ts - . . o A - <, .
N ¢ - . *y A oA * - ﬁ.
/\ Trim the bias of the observer down to a minimuin N ' ) e
. 2. The observer must be knowledgeable enough 10 bé"able to recogmze the behaviorv : ,
or the occurgence when he sees it. .
' « 3. Don’ ;,morry too much ahout the observed acting too differently when they are being
) observed. . = © "
@,,, 4. Don’t try to have the observer try to collect so many categones of behav;ors that the )
. ' error rate becomes unnacceptable | N
. > 5. Be sure that you afe measyring what you think you are (George is reading his textbook '
' actually George is reading a comic book which is inside his textbook) .
—. f v ‘;:..x‘ . ' , T
What Kind Of Data Might You Have ‘ . ’ , y
) 1. quantitative . o ) . , ) b : ) . 5
“ 2 ratmgs (best professmnal _]udge‘ment) o F . T _ v P
: V8, rankmg - - o, ,
3 . . * .
) S R . % 1 -
,&‘3%;1" . ' ’ N - . - i 7 S . - o °
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Regularly

. Alwzi’ys

'

S

Observed

Value Or Approval

-

Sometime yes

Occajjionally
Weekly :

Frequently -.»

Not operational Partially operational

Very extensively Considerable

Not 655erved.

1

‘O O

Supérior

Very important  Somewhat important

Above average

Entirely satisfactory

Much improvement needed

o«

1

of httle 1mporta.nce

~Usually satisfactory Unsatxsfactory/needs 1mprovement

- 24 .. "
"f’. I )
Scales .ﬁ_
s /
" Sometime no No ‘* r
Rarely . ‘ Never
. . 1 \
) Manthly Yearly ‘
- ' Qcca’siona]iy ﬁSQLdom «. Never , -~
Fully operatlonal T ' B
Some - Very liftle  ~: Notat ;all'
r . ‘ .-
Average . Below avcragc Poor-missing

Of no importance:

Little i improvement needed

d

+ " Degree of acceptance:

Unacceptable

Question'_-able

4

o~

Degree of 1mplementat10n

Accept with reservations

-

T

Not Wea.kly . =" Average '
implemented nnplemc“ﬁfggl; - implenientation
- 'Adequate " Inadequate )
Excellent .  Good T A’veragé
Super cool Cool T , So-so
Like Z: e -
. e -
\:; 30 ' om

*

),

~

Acccpt in general Endorse

| completely
: ‘ oo
s T
Strongly " Fully "™
“Zimplemented  implemented
Fair Poor
" Gross Supet gross

s

~

¢ Dislike (the semantic differential) -

& e

i~
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s ‘ o2
Y Attitude Scales ' . - : PO
- N - ) " . * ‘ M . \ .
. -, Note: One must realize respondents may not always be honest. . -
T - . T e ' £ ’ "
/7" A. Likert scales (ordinal scales)ss; , ‘ N ‘
.‘ ™, N w\ - M .
) These are used to measuie attitudes and wsually eémploy five choices expressing agreement, .
; You miy use other choices than the words “agree” or “approve?’ . i
) Example: 1. SA'A UN D SO . R <
- M 9 . . "(’
. 2. 1. elementary 2./'|(mior high 3.senjor high 4. college 5. graduate school \ ‘
B 3 - . . Y
) B. Thurston scales oo . C
:: ) ' 2 . T . ) _ :
’ ' These are used to measure’interval data, They may also measure favorableness. .
They employ equal appearingintervals and ivolve 'ndgﬁia: Yate each item. An example ’
. + would'be student scores conipared to jud&s, €dian score or/iscale value.”. These always
) ", use many items. ‘ . S
* : . P " ] "
h \ Example: : 3 ) > '
. , Give a rating to each statement: ' ;
5 o ' K ' ‘
* Ibélieve iha’nedia centers are essential for effective teaching,
\\ . ' Pl N i s
" disapprdve neutral ‘ .  @pprove
- \ , o o, R . Sy '
M2 3 4~ 5 6 7 8 9 10 11 12
. — _ — A ~ .i .
. I go to the media center because it is quiet. - . .
2 . -\ )‘ .
disapprove neutral - approve  °
. T .
-1 28 4 5 6 7 8 §.'10 1 iz -
N . * . - . . Lh . - . 1 v oy
U “ -+ Ithink that too much money is §pent on media center materials, e .
s . disapprove  __ neutral approve ST
1-2 8 4 5 6 7'8 9 10 11 12 .
’ CE . e ‘ - "
. C. Other items to consider: ' .
! 1_\. N
e A. Should your scale include the “don’t know” or “no opinion” ratings?
. o * Advantages:; provides rater with a “way out” o M
: . provides less error with other'ratings | .
S . " Disadvantages: more difficult.to analyze -,
. . —_— i —— _‘hk_ﬁ.“,_,’ hd
- . ' ¢ . lets rater hedge" o~
- B . . o | 31 | - _ . 3
Q . . e
E lC . . B l ' . K CT ezl > X}};i . ' B ‘ N ‘z
&> oo v - : . 4 R T 2 S B . S R
s tar® wee o e T - - . '*?é'%m;- 7 . R L . I3 ot IERP R L R
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B. Positive to negative vs. negative to positive scales-which ones and why?

2. Y€§--esimemenO} g0Qdyw-me-emea-i-bad

b. no----n---.—-yes; ot i)ﬁ!-.:..:..»-..:....‘..good

-

Statisticians usually recommend positive to negative. =~ . . -

.

Sometimes negative to positive is goad. For example children answering
L

Do you like to go to the'library
a. yes semetimes no

b. no sometimes yes
“b” scale is better choice since most children will mark “yes” to scale *a” withggt
Py =

really considering the “somefimes” and “no” responses. o
[ . * A . ‘.

T

With this technique a person is given a number of items or statements and he ranks them

according to B '

JR——
-

A

agreement
i

value
frequency

For example: As a classroom &
next year, rank the following specialists from 1to4(lis hlghe&) ccordmgto which you would
- rather have the.a.dmxm#tratxon employ .

Bk
P ~L.-.- i

physical educatxon tf:acher

music teacher

art teacher~
T \ '
/ . .
" media specialist
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i . » STATISTICAL ANALYSIS -

' ’ . ‘
: h - .
, Statistics provide systematic, objective procedures for(collecting, organizing, sumynarizing, and
i analyzing large quantities of data that can be quantified. In addition to this, statistics reduces‘the
; sheer volume of data to summary values which can be displayed on graphs or charts, or utﬂi#?d in

— »

d(ecision ma]u'r3g to greatly enhanqé the objectivity of that"function. As such, statistics fad)l}iﬁtq com-

munication and interpretation of what the data ave really saying. There are even statisticgl'?x;pcedures
.-_ which permit the extrapolation of f'mdingh‘q: beyond the restricted setting in which the research was =
S ) gctually done. _ : . ' ¢ o g - &

. A Le . = [ , .4‘:""/

. . - & ! -
****;**** **ﬁ***************}%**#******************************************* -

- , ‘e . v R ”ﬁ*

iy,

The sfudents havg spent part of two days discussing the appropriate data to,be collected
for pjogram evaluation and a number of instruments were introduced for még”isg‘xjing
. and qollecting data. : T

* W WA H H *

B a D .
:****** *******************************f**********************ﬁ%***********
s . .. p

> - ‘;."/

data reduction and ’analysis was done on computing facilities at the ‘Un‘iéersity of ) :

%
%
%
%
%
%
%

@ .'The act

Pittsburgh. ‘The Statistical Package for the Social Sciences (8] ,S_S)?e was the partiqnllatr,pa‘ckgge of statistical ,
programs utilized by the participants. i ( [ o
) P «} s T . . P}

i it e e
“ weir
. -

.. The oljjectives of this section v be to gain some understanding of some of. .th:é\basic techniques fhat
are applied/in statistjcal analysis, whil¢ contentrating on 't‘vyp of the simplest and most useful types. One y
is the chi-square test of independence, the other a t-test of significant differences in the méasures on two
. groups, o:??hq same group if two measures, one pre and one past, are to be@uscd;; he latter is comrhonlyé )
used in eyaluating experimental programs whereby one is interested in whether or not a néw material, or,
a new method of instruction, or a new cﬁnjculum, has beeq\invstrumental msim roving the performance
ts in the experim«f:ntal program. The question béing evaluated s, f‘Di/ the students in the )
experiniental group perform better (score higher on a standardized test) than tudents who received'regulgr
instruction?” The difference between a student’s pre-instruction peffo'rmén e and his post-instruction
/ : score Js calle'd a gain score. The evaluation of the experimental program'is Blased on différencf:s in gaih
scored between the ‘‘experimental” group who had the new material ot method or instruction, and the
“control” graup who did nét.’ But chore this will really make sense, ongz eeds to know a little something ‘
about some other concepts that intefr::late to give the data analysis yé;idi;t-y.,‘ ‘I:eliability, and creai})ility: ' e

//

2

; voo4
. o, ¢ ¥
n : : * : R ’ . e :
g these are ~ N . i ; ﬁ%ﬁg -
y . 3 N RS . T . ‘4,
TN o
Some megsurement theory . o - LR

;

The concept of a distribution . *» - - RO

\ o 1 A -
. L T -
S5
. te

y ) ' y Bl .
Nom}e’n H.Nie, C. Hall, et. al, Statistical Package for the Social Sciences, 2nd ed., McGraw-Hill, 1970.
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" Errors in Tnaking observations ‘ o | ~ N

Measurement scales

- Sampling theory . “
- . ) , ‘
Statlstlcal hypothe51s testmg - .

o Research design .
= o ‘ N - “ Toat
’ The physical scientist : " o .
’ . — — . . ,
) L ‘ . ¥ .' . ® * Y AN
« Observes a phenomenon -_ , :
Decides on the properties to study o, .

*e

Eormulates hypotheses about the properties relevdnt to the problemand

- ignores others . ) ‘
Collects dat% and employs the scientific method to see whether or not the.
data support the hypotheses :

- i Y

_ ‘ % S .
This is fine for studymg phenomena/objects/orga.msrps with fixed prope{f/ ies which gan be measured
several timeg to: check the accuracy of the meéasures. - \ - )

P "R - o A d

\ »

Other phenomena, especially those in the behavioral sc1ences,cannot be studied more than once
in the same organism or object. The process of observing or measuring the phenomenon changes or’ -
destroys the very thing that is being measured or evaluated. Controls must be mtroduced to insure.that
the only thing which caused a ignificant increase in the gain scores for,the expenmental group was the ‘ :

newufatenals ' L T . o / _
. ;:1 s .

. s P
P
X, ’

. Itis especially difficult to measure and assess human respbnses to stlmull bccause e humans | never
react £\ to ‘the same stimuli exactly the way on the second encounter as they did at the first-a httle

faster, a httle slower, but never exactly the same. '
\ .

S ) R o . - o .
% ¥ - .
Longitudinal studies, or time-series studies, which measure change over time offer a great deal )
of potential for evaluation assessments. . ‘ / . SN
4 ) . 7 ‘ b )
/ —  Sources of Data for Evaluation Assessmerits - N .
Effort is made to make observations and data collection under as natyral conditionsas
possible. - - " L . i
o~ v - ) -
\ . - ' » ’
» o N & ) '
- ~ . - L
T . & -
R 7 . .\ . Ty -
1 " 3 . A s 28
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- . . '\'E_‘ ! . .. ) . )
— N ) Y 4 I' * - + -5 » 1 -
. \ ‘ - 29 - . < .
= \ . - v N - -%w N N - .
\ . P 2z . m
. . Ratings T : ‘ N
. e . i ° . P
’ - ' Surveys Py . . o N ‘.°
' -3
* 7 Inventories or penc1l & paper tests . .
3 Fy i . .
_ 2 Recorded data - psychologlcal functlons B . : i
/l r i N
- C ' . .. Errors in Making Observations . -~ S -
> vess . e, ¥ Lo
There are a nun'ber of ways that sources of invalidity gan work their way intb the collection of data."
Somc of these are errors of observation. Some are human ¢ errors in whichmshe mmd fools the observer.
- Examples of this psychologtca.l phenomenon are: . . b . ' . ’
. ’ 3 ° . ‘ "o $ -
: Habituation C e Rk /\
prﬁctatlon L. e 5 C . .
. . :‘ ) ~ w' N . , . .
- Suggestion,, - ' - L T ~
‘e f \ .- .
- K ] = * -
Even when great care Has been taken to insurg the accuracy of the measureqrents‘ and the appropriate
controls have been applred to the experiment, ‘there still may be drsagreements between measurements
’ which are repeated undeér 1dent1ca1 conditions. These drffercnces ar&gpnmd%red to be random ertors :
. of measurement and are attributed to chance. PR
N . T - . ) o - k‘ T- \
. . . . - L] L] l
_ Measurement Theory . : e ) ‘ s
Define: Variables and Constants . - S N
v ‘}:\* N ) ) , » <. . .
Differentiate between: Discrete and continuous measure;/ st . ) . -
"Measurement Scales. ' . ! <L .
- N LT ~ 7
’ Nominal ;. % - \ n e .
’ - Ordinal » L ’ .
. Interval — " ' e N ' . .l
. - . T, 4 k s, . N
Ratio : - . , Lo .
m’ - ) * o i’ . '/‘ . ° '
«  A&E . ‘ g
. of . L
Interp@mg Data With DescrlptlveStatlstlcs o . *‘@‘r S o 5 .. 7
» ] " N . 4 R 3
' < Desyrlptrve StatlStICS are quite easy,to understand and very valuable in examlmng popg&atlon

data Wor'kshop participants should understand ‘the meaning of population (measunng all pérsons

f
.
SR
P
.
.
.«
e
-
1”
.
. it .
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b 3 I\' R
—~:\ — - ) ) ¢ ‘ ‘ ) ‘ . ‘
i + within the target group). Valuable techniques for l6oking at data include: .
. _ L .
* 1. frequencies (23 said “yes”, 13%aid-‘“no”) ¢ - :
. - 2. graphingdata (bar graphs, line graphs) TN \ .
e d g ! e .
' 3. percéntages ) ' -
LA 4. ranking ) -
. + 5. measures of centril tendancy rean; median, mode) " .
- ~ . . . . “
6. Indicators of/r(qlatlve posmpn ina d1str1butron (Percentile, standard deviation)
. ST 4 . P " N v
N \ - . ' e .. e S .

:Ad . ¢ ) : b i ' ‘:J '
Many workshop pamc;pants already are awate of and can chrrpute most of the measures .
listed above: What needs tobe emphasrzed is that descriptive statistics should not be sold

) . short because they areaimple to compute and are meanmgful for 1nterpretat1\)n, H
- participants are not familiar with lhe above measures, some srmple examples can be used
from, actual school llbrary srtl;atrohs 10 illustrate the use of the statistics. For example, ,
L ) compute the percentage of chrldre’n iho read at least 100 books dunng the sehool year;
e graph usage data' of 16mm projectors to analyze peak usage loads and thus predict the ) .
needed numbers of projectors at varioys times of the year; have children rank which of
ten bocks they like the best’and tompute the wmner from their markings; what is the ' , )
i percentile of children computed for lrbrarygtills on -nat;onal tests? o ) . \, .
- o > Lt N 2 '
* . PR nnt . o EY ,
: . . F:f . - . -, ..*//k* o —-.7 i : .
- . A\ e Q‘ ‘.:~ . 'A’ 'F%‘E’i:f ‘.. l:\'i,’ ¢ T4
" _ Interpreting Sample Data with Statistics = - * UL T e T
e - - [ - i - a ‘4‘\‘ ° o, . g - r: ‘l‘ ’
Sampllng The / - : oL LT SR . li\ *
~ - ,\_‘ zf’v - .
When all members of a population cannot be measured or whé ‘T‘{N'\fd‘be ildbe tpo expensive or .
1mpract1cal to do so, a sample of the group may b m"éasured to represent the entjre populatifir. Lt .
Almost all statistical techniques are based on random samples of data., All researchers need to know
someth‘mg about sampling and sa_mplrng theory and how random Samples are obtmnei Familiarity .
. with computeriZed random number generators of tai)les of random numbers is essentral < Wi l‘};-“
.o, < o N = ) '. : P o
Strategy for Makmg an Ob|ect1vLe Decrsron Usmg a Statlstlcal @a_ljﬁ ¢ SN
[ 4 »n
- A test statistic is dec1ded upon. A sample of data are, collected and the stat,stlcs is computed
a.nd compared with the tabled value for; the appropnate degrees of freedom to see if the value of O
- the test statistic falls in the reg10n of re]ecnon for the niall hypothesm. . X b '
- -‘- — * ‘ * ‘ “ ¢ 4
* - * g ek . * : i * 4 a‘

. . .
— ‘ N .
E lC ‘ ‘ . ) =T - *
K wo, . N L] —_ - - . . . -
. C ol v
. o ™~ . . < '
. P N R R .
-~ ’ ¢ . .
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Workshop part1c1pdnts should discuss the problems that will normally arise in using

sampling technlques ina school

[ESS—

Problems of sampling within a class: )

1ze will usually be too sma.ll unless the class is very large (100 or more) .

2.,it is'fery difficult to have an expenmental and a control group within a class
beca se they will ,rnteract with each other in ways that can'lnfluence ‘the outcome.

- JUS— -

> 3

Solution: sa.mple classrooms 2 -

. determine the number of sections"(heterogeneous groups) ’
. ‘are classes biasedion treatmcnt variable before you begin? If yes, throw .
biased classes out from research consideration. .

. randomly ass1gn classrgoms to treatment ‘ )

=
~

if a questronnarre is to he g1ven one tlnrd to one haff of the classrooms should
be sufﬁcrent ~ , e

0

. if classes are homogeneously grouped then you must have individtals from a.ll
levels. Many times this will require that a few students, must be selected from |

each group. If there happened to be twf classes on each ability level, then one
- could be selected from each level. . ‘ .

4 . - “+

e = . . -

N .
. .
~ v =

Wamlhg Before proceeding with an expenment questionnaire, treatment etc., the resmcher
must have corifldence that this sample is representatrve of the population and is not biased in a.way
that will gkew the -outcome. There are sophisticated ways to check T represe'ntatlveness but they may
be beyon¥-the scope of a short workshop In the dbsense of these techniques, a common sense judg-

’

ment'will have tq suffice. - . ‘ : .

o

e

s
» .

The T-Test .' ! o Ao

’

The T-test is a very useful and simple test to dhderstand. Sample data are collected so that a
mean can be computed. For example, two groups of students-are given two different typ.es oflibrary
skills instraction, Their test $cores can be added up and %h‘\e;n score for each group can be computed.
The questron is whether the drfference i the two_ufean‘scores is stat1§flcally significant, The T-test is
computed and compared with the tabled value- {eHheapprodnate degrees of freedom to see if the

A

< valurg of the test statistic falls in the region of rqect‘gonior the null hypothesis,. . __ _. -

‘

Aruitoxt provided by Eic:

¥ eyt
(SIS




— ; '
., ,instruction at a cost of $5,000 per student for one year.: Perhaps the other method utilizes paper and
pencil exercises coupled with filmStrips ;}nd audiotapes and costs $10 per student per year. A trade-
off judgment must be made and thatjudgmcnt is not always 3 srmple matter‘ , .
- [ A - \-
‘ The X2 Test of Independence o - ..
’ B - > * ' . ' . \ '
This statistical test determines whether or not the'distribution of responses on one variable is
\ . independent of the way the individuals responded or were distribut{d on a second variable. _ e
" & q . L . [ . + ) ~/—4 . : .
’\" ) :al» ) - '?‘ * \ ; v
> * Thie data are arranged mto a.bivaridte frequency drstnbutlun \ .
- ‘ ‘ " 4 \ . TN ; > — .
Rcadi‘ng'AbihtlT o . )
* sex Good . Average l \SF Poor Total
e _ A - 4 T -
Male 10 24 . - 16 50 S
u‘ ., * \, - ’ ’
Female 15 23 L 12 50
. " 25 47 T 28 -
~ ' » = ' o ’
X% = 6.52,df = 2, p (U5, € = .32 T o
. S > = p . . . . —
L L e T : . ~
. o ¢ ! . , e 7
o S . 3§ N .
ERIC A . S .

x4

' Region ol
Rejection

4

If the valuc of the test statistic isnot ldrge enough (larger than 1.64 j jin thrs cas:{ to place it'in the

region of rejection, then there is not enough cvrdcncc in the sarmple data to canclude that lhe material

or method of teaching resulted in a difference in gain scores large enough to be slatlsucally sigpifidant.
. . e

.

i o RN

In the cxample dbOVC where there are two dlfferent methdds of teaching ll,brdry skills used, one
muay determine by the t-test that one method is better than another One must compute not only
. statstical significance but also practical significance, Perhaps one method involves compuler—assrsl[d/\



d .

Thls information will be"found on Ol{e computer prmtout after the partlclpants run thelr programs.
It helps the researcher to defermine objectxvely whether or not the way the students were distributed

overreadmg ability was independent of their sex. If the null hypothpsm of mdependence is true, X2
"~ with 2 degrees of freedom (df) will look like this: . )

.
-~ 2 °

Region of
Rejection/

599" PR
v Y
The probability of gettirig a X2 value that large or larger when the Jull hypothesis of mdependenc

is true has a probablhty less than 05, Thus it would be concluded that reading ability is not mdependent
of sex for lhlS sample of data. \

\‘ s
\ e

* The X2 test always requires frequency data and that.frequency data must ﬁt\'mto a table such

as the following: < - T e ~..

%

- - s »
Booktalks were ngen to two groups of students; one in person, the otﬁer via
télevmon Students recorded the number of books they read two weéks before
‘the experiment and for two weeks after"the booktalks. (The weeks were care-
fully chosen to avoid other stimulation or deterrents to reading.) The number
of books read by each group after the month’s experiment are recorded in the«
followxng table:

Booktalks
\ -

In Person

3

’




P

*

" was being held, foliowed. - P

-

- @

Therefore, since our X2 valud i:-greater than 3.8 it is significant. 1nspecting the cells we
that the in-person method of booktalks pro‘duced the best results,” Practical significance mus
be judged. Did all students in the “in person” group read more or did just a few? What perc
the students read more? What was the mean increase per chxld? (This could be tested statist
by me anc of the-t-test.) Is the time used in giving in-person booktalks worth the results?

A

' /

A

e,

J > 1 .-. ;> » »
- ' The Computer as a Tool to Aid in Analysis
>
*******************;********************************i**************i
* o ‘

: A handout contdining a model computer program frdm the Statistical Package
* for the Social Sciences (SPSS) was distributed to the part1c1pants
*
*

*******************************************************************

< 3 N ¢ ‘a ‘\ -

"The concept of “canned” statistical programs stored in a library was'pr'esented Job co
cards to call out and use thesc pregr.uas Were explained. Orgamzmg the data for keypunchi
the da.a processing cards and the appropnate format statement to maké thexdrds mactiine
were examined in turn. A verbal introduction to the available computing facilities, includin
card reader and printer in the Remote Job Entry (RJE) Stanon in the bulldmg where the in:

)

**************x**************é*****n*************** **************,
: Participants separated into groups by level, intercst, and developed a pro_|eet
: based‘upon needs. Sample data were gérerated and applied to worksheet.
* Part1c1pants then key punched data cards and program cards. Data were ;
*
*"
*
*

analyzed*%t‘;lrough a SPSS program which appliéd t- “test, Chl squatE, “and ANO.\}A

****%*******************«**’**************************************

w L.

-~

Note: A sarﬁple p?dg‘rafn’thay be seen iri‘Appendi_x B. - - » “"
. ’ j . i « -
fgﬁ Manudl Tabulation and Computatmn of Statlstxcs , . :

»

It is-not difficult w1th the help of a pocket calculator tl}at has the normal arithmetic f
as well as square root to compute the statistics if a computer is nobavallable. An excellent

assistance would be a copy of B%mng,‘]ames L. and Kititz, B. L., Computatwndl Handboo
L

Stattstzcs, 2nd ed., Glenv1ew, IL, Scott, F oresman, 1977. The'ﬂ'Step by step method can be
by the novice without dlfficulty The novice would be wise to have the figures checked by

who knows somethlng abou’t statistics, |

- ; N

|, ) . 4 - ‘ . -\

v
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LT , ' Drawing Conclusions (Generalizability)

e r

e

Results are o"nl'y as'valid as the care taken in planning, collecting, and computing the data. If

_ there is tithe and funds, a second project will be of value in supporting the fin/ngs Care must be
| ° taken to generalize the findings only back to the populations from which the sample i is drawn, i. e.,

o - the findings in one ‘school'do not generalxie to all students in the district, the state, or the nation -
only to thé school from whxch those students were drawn By . . *

Liesener Reconsidered
v e

A‘number of aspects of the Liesner techmque are not quantitative but do contribute to amore -
qualitative assessment. Lieseney’s usage of extensg‘e 1nput from users int  his Step 3, “Determination
of sgrvice preferences and priorities in relation to local needs,” and later' in his'technique where he

A reports back to the user what changes can be made in program (Step 7: commumication of preferred .

services cutrently feasible to total client group) is an attempt to achieve consensus in the evaluation

" process rather than media spgcialits trying-to create change alone. - . o
< a ‘ ~ . : \.:: . o e
} ‘ . :
v ; ) Vol
) Participants have rarely communicated as closely with user groups as Lieserfer
. recommends and so wﬂl’want to discuss how this might come about in their - I
. r- paﬂ:calars:tuahons. ’ . o .
A . 0T o, ’ )""f;’#v )
- ’ Pr ?
s?.“i- - T 4
. ." PSES as an Assessmen ent" ; . .
Nt . . . * L 3 T
. . : - 87 S e .S
> . Since Dr. Loertscher issthe co-author of the Purdue Self Evaluation System for School Media -

- Centers (PSES), an mtroductron was given which summarized two research projects:

1. Loertscher, David V., and Land, Phyilis, “An Empirical Study of Media Services in T
_ Indiana’ Elemeéntary Schools,” School Media Quarterly, Vol. 4, Fall, 1975, pp. 8-18. . ’

. 2 Stroud, Janet Gossard. Evaluation of Media Center Services by Media Staff Teachers
- and Students in Indiana Middle and Junior High Schools, Ph.D. dlssertatlon. w.
Lafayette IN Purdue Umvemty, 1976, o~

e -
e e . R ¢

~ — . . ‘ ; ¢

b

PSES is a strvey of teachers, students, administrators and medla staff which compares the perceptlon
of these groups on numerous semce“statements in nine service categorxes. Each statement is rated on
a frequency of occurance scale.( afly, bccasmnallz rarely ar never, don’t know),
=V
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1 oL, " - 36 - 9 - T -

N . s o ;
******************f*********‘*****g**********************‘}**********;***

* \ \ e *

: Participants.were givena computerrprintog\ ntaining actual data obtained from a :

: school which had used the PSES technique. ;I%mapant,s were requxred«o analyze : _
"*  the data carefully, draw conclusionis about thel media center services'in thelr school
: ~and draw up suggestions for improvement. . . B :

: Coples—of computenzed data repprts that can be used in other workshops can be :

y ob t"amed by writing Hi Wlllow,‘Rgsearch and Publlshmg « " .

* Box 2243 . o ' e
L » Ildaho Falls, Idaho 83401 L ..
heeaga ' .

|}
****f*******************************************************%**********

A ] r .

Three techniques are used to analyze PSES dfata'.: , \

¢ M o

. L Companson of user group means for each service’ to compare the overlap of : ,
perception.
. > - e .-’\Q;%
v |
N Nl vJ . ' i L
ia Staff X Teacher view of.
. . 1
of services services ‘ :

¢ . % of agreemént Y O -

| . ’ s = 4

/ s .
- 9 F

L3
2. Graphing services frequencies for an “at a glaﬁce” look for problem areas.

. 3. Analysis of which segments of users are\be"mg reached and which are not. »

v S
The “so ‘what” test is apphed to each of the.three techniques. - Partlcxpants find it ea31er to plan a
program of improvement for someoné else before they attack one of theit own.

. N CONCLUDING REMARKS ON STATISTICAL PROCEDURES
. . B (AREVIEW) ) ST 1
Using descriptive statistics — ,

When g;wmg questlonnalres, we can often just use %’s to understand the data.

“When I ask, the, hbranan:helps me f'md a book Id like to réad.” - . ,

SA A .U D SD .
% % % % - B o -
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y , T-Test - requires two means which can be tested"- Lo . A -
s : .
. scores on tests, e.g., scores on a pretest and post«test : = ™
= number of trials to criterion (how ‘many times the student goes through the . - ' LG
é instruction package before he gcts 100% on the exam) e ,
. , C e
. x2 requires frequency counts which can fit into a matrix at least 2x2 ) T -
. -4 .
§ : ‘ o
d - ’ . : . \ v ’
& ) -4 boy  girl o
< i o A . - S S
. .ot - : - T
. - passed exam 2 \
s . “y B i ? < .
‘ - , flunked exam ' % i ' .
e . . : l{‘\ R
. . \ . . } . -
SA A U D Sb ) ‘ A U ' D o
" : ) +if not at least 8 observations s
. - ] “ ] macell then combine some’ ,
Control ] . cells as shown at the right )
' N < - " N N 2 ) ,. "x'h
. ] ,,,‘ ¥ |

Nwﬂx\b'crofsméentswhoaxmmd - P . ,
o ] = . . o - N

. 4 «  Statistical Significanoe Vs, Praci:ica?s Significance o .. R

Booktalks via TV vs. in person ) . -
S in person TV \ i ' . ]

i :~ . Y ) ', —— .

g

.
.

- " before " -8~ 40
x

-

N ur_nBér of books™ "

e £ armman T senm
W

after_ 75% 47 s, et .

z,
© aeb g
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- Y

Using hand tally method: x2 = 4 6 df is 1 cwv. is 3.

pn}xts the sig. level a5 .00265

‘lﬂ'

-

8 therefor;e sig. at .05 using computer, 1tw

-~

Conclusion: somethmg is sxgmficant but what? Inspect the cells to find the imbalance in the

cells and mterpret - T

Lo :
- Practica.lly significant? compute:
y o

- wmaterials costs
-2 time costs

i

3
v
~

&
for each method, then deécide using best
professional judgement

{

. i5.049

"SQUIRT vs. no SQUIRT - measufred by the number of hours stidents read -
group one group two
, SQIRT - | NO SQUIRT .
% v " - ~
. ) ; : o

" Number of hours SN ~ f
. daly c . e
" Mean time $Hmin, 25 min, _ .

. o : t ‘ - -

Practically significant? Compute cost offsquirt, measure against judged values and then decide.
v - / ~ . L ‘v !
© - Summary Comments on Samplipg and Generalizability ‘- .
Sa.mplfng in a school \ ) o ) ES -~ I
"Problems of ;sampling within a class b : 4
1. Sample 51ze too sm“all * ‘ ‘ o . ,
¢ 2. Too much mteractlon between expenmental and control group .
o . . . > - . ki ’i
VI L
2 .

Lt x
B

s

[y

G
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HPE

. ) B i
L '~ Probable solution: ‘Sample Classes ) ‘ ; ¥

' - - . . T R S -
RN 1. Determine number of sections (heterogeneous groups) - . : i '
- - ‘ 2. Are classes biased on treatment variable already? Do not use. BRI
3. Randomly assign classes to treatment. , : y
, t ’ .
| . “

4. One third to one half classes sufficient for questionnaires,

. ’ . s
' 5. For homogeneous groups: _get equal number at each level 3
. : . ' . .
. sample individuals if yon must. . -
Generalizability . : ‘ - .
. . - # \ .
- Findings can only be generalized from the sample tothe population of‘}which it is a part.
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OLLECTION - -
A

aterials

. New Jersey

abal

Present .Achievement

}

local school

At least 6000-10,000 titles

B representing 10 000 ‘volumes

or 20 ,volumes per student,
whichever is greater

.

ﬂagazineé .
£lementary school (K=6)

Elementary school (K-8)
Junior high’ school
Secondary school
All schools .

g

<

.
~

- 40-50 titles (includes some
adult non-professional
periodicals

- 50-75 titles

100-125 titles

125-175 titles

In addition: necessary
"magazine indexes and
duplication of titles and;
indexes as required -

Newspapers
Elementary school °
Junior high school
Secondary school
All schools

P L.

. " \

3-6 titles

6-10 titles ", o
6-10 titles . . ~
One localj one state, and
one national newspaper to
be represented in the
collectionn ™

YA

-

Pamphlets, clippings,
and miscellanequs
macerials .
(vertical file)

Pamphlets, government

dScuments, catalogs of

colleges and technical

gschools, vocational

information, clippings,

and other materials

appropriate to the curriculum
and for other 1nterests of} ‘
students . Poee

_g -
* ‘Filmstrips

- 500-1000 titles, representing
*1500 prints or 3 prints per
pupif vhichever is greater
(the number of‘titles to be -,
1ncreased 1n larger collectionl)

8mm films
Single concept.

Regular length - -

% -
’

1 1/2 films per studant with at
least 500 titles supplenented
by duplicates =~

4%

R

-
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\ . SERVICES-SELECTION POLICY .
e s we ammes ..._.-é . . ‘ - fa .
A. A written: stetement has been developed:snd accepted by the ’ / .
‘L -dghool. board to refiect basic goals and pbjectives, to allow for . .
handiing of complaints, and t6 sssure quality selection of a .
s of meteriels and squipment. ~ * -~ : .
' . ‘ i o 3 N ’ . L
' . Bo l : ° ’ , * / ) i
: U . -
C. A policy statement has been drafted in genecal terms and does ‘
not yleld itseif to specific interpretation, -
\ . 4. . .
A . / . N
D. - - - > '
« - L I ' '
E. No policy statement governing selection exists. ‘ ' L )
- — - (VIS . - ‘ W . ‘ .
+ B -
— T " PE 4 )
; COMMENT: - ‘ ' / ’ )
B 3 I A ! % ’ ’ T
. ] o o
: ' ‘ >
® .. : N — S
v . o » . o
- ”‘ ) N . - -
. 1. s there an existing written policy statement? - __ * Yo~ ~ No
. . . N ’
2. Has it been.revised within-thepast 12 months? =~ . - Yes No - ’
. 3. Isacopy’of the policy statement on file within the 'M
* < administrative office?_ - . Yes No® - IR
X\ - - . ¢ —
4, Do procedures allow for immediate attention to ) _ ) R "
* complaints? - ’ Yes -. No ;
. . .. ) Iy . .. ‘1 . - . _,; -~
5. Are forms available for registering.complaints? “T 7 Yes No+. - ' .
i 6. Are there writgen criteria to assure.quality selection . X
of various forms of media? | O : “ Yes No .
. | ;T / . - . :
. 1. / T .
) - ’ / | \ . ) . 7
L o, . :
" Nebraska qude \ ‘ e T . July, 1973_
. e 2 - 48 . . ‘
. \‘1 ‘ X . - . . ’ "
- ERIC L. - N ARES ’
A A 17 Provi c , . o~ * i 12 ‘wl) o«
‘ 1



1 line 54 2.2-9

MEDIA PNOGRAM BUDGET SUMMARY

L Budgh (for mndll pro.rom only)

-~

Whmﬂwmincolumm a and’b‘nftfnchmbobwtoﬁtowmi

Chack one of the fotlowing: . Building Level

“4

" 1tam{s) of oxpondi'turo

Two years
preceding
current yr.
197 - 197

One yeor .
preceding
current yr.

197 -197

A Line item touls
1. Library books and matorim

» . ¥
KR

2 _

b

. LR
. S
2 }H‘ AL

$

RE

& 2. Audiovisusl materials "
¥ line 58 22-11.

»*’.

a. kq:.}‘u;mnb&‘raa .
1ine100) 2.7 -4 >,

4. ~ Furniture and equipment
{not replacement)
line 101 2.7-5 J
) (Roport AV aquipment only)

TOTAL of lines 1, {,3 and 4
sbove

« 5 )
M .

8. . Per pupil expenditure fot mddia
) Divide line 5 shove with the ADM -

program materials and equipment. = ..

i e o
s,

. REVENUE (other than focal funds) -
A.__State Dollars i '

B. Fidord dolhn (total of all funds
used for media program)
Specify source by Title

.

C. Other: Spocify ”'ﬁ@

~

-y

bhc School Districts { Form AFR).

**The term librarles used in Iinp 3 is broademd in this guide to-encompass all medla

Raport of M’Quulu

for new foemtm

“""!l“" Guide

S,

=49

3

- June, 1L74_'

8
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»
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7

. " School System Profile ~6 ' . .
§ ]
. X * . Twoyesrs | Ons yew .
» N I ' ¥ epraceding “| preceding |- current
altem(s) listed by spetitic categbry curfentyr. | cUrTentyr. | year
{_ B g - o TR . e o perm o e :—: e i} _.-!> '_—h c. -
E | A Ma.terials‘:“ T .1s $ $ N ©c ) 4
§ 1., Books - | e Co
. . € a. Hardback , . _
s i —
S ' > —
. E . 2. Encyclopedias/reference T . Co. "
g . > 1 . . . /—hx_.
~ - ! : -_3. Professional collection - '
: R i R A
_ 2% 4. Periodicals (subscriptions)” . g
§ . 6. 16mim andpmm:film % ¢ -
8 — y - - —
; . 6. Filmstrips/slides/iransparencies ’ e . -
'E A ﬁocovﬂi : audio, , disc
5 - ngs: audio, tape —
g |8 Video wpesigsc ~ v
¢ . - ' \ - v run®
‘lé _§: 9. “ﬂ lobas chans, 1aohs atc. . ks .
. " €8 17 _ s °
© T gi ‘W Mlcroforms. T, ' : -
- ) - r ] L T .. ]
- X $ ‘2\‘ ¢ 5 RN K
e B 11 Supp_ws‘ TR S .
, . 5,’_,% j;ﬂ‘ga.ﬁ«\ Wt T S c-,F — Q .
Cm B 12 Renydl of mmna?] T .
. . 4 jction - BE -
=8 ) 3 M * ,
- o . 1) ¥ -
i% Y a 7S - M -
3 : e = :
s ¢ A ' -
I - ’5- g : -‘- - - 3
s & . — \ oy I s
~ . §§ . S\ .
. 3,—'.2 N .i. 0)".‘ o . . o
- %? 2° RepdlrRoplace ° ] . e ) .
© 5 ew. ) v ../ - / _
22 | 3 Renul -8 S 'y
E p N T = ~ 1. - N
3 5’% {’ ? C. Other {Specity itWot listed-below) I
wow.e 1 Professiongl trgvgl - . : ~
- ’ ; L N ;
= - 2. Institutional memberships ~ e -
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) - ~ MEDIASERVICES PROFILE, T N -
A .- o L. -
.. T duwiop the uéom SERVICES PROEILE for the medis .program “under
@neidurition, enter mmmpﬂmhoy | the chart below the rating (A, B, C, D,or
—— £} for each_medie service revorded on of each of the preceding pages in this
Section. For examgple, if the service rat ELE CTION POLICY on Page 3 is C, an ]
- \."r'mupwhmcm, the chart on the harizontal line. lsbeled -
1"Selection Policy”, After all tweive services have been rated and &) entiy made for sach .
- service in the chart, sonnect the “'x’s” with a heavy line to complete the MEDIA
SERVICES PROFILE. e , :
» i) 4‘?& W ) - -
- . -&\‘.‘
. Al BFCHD | E
f - : , -1 ) 1
. y .| “Selection policy -
| Satection procedure: ’
.’"1 , - ’
- Distribution . a
) ‘Hocemsibility
‘Organization
[ ] -
: -Inservice instruction .
N Dicttoeching. . . e
S ’ o
n c Consultative services i :
1 Materials and equipment support -
Production . . 4
‘ —— e
_*{ .Dissmination F N D
- * &= = \ .
) . ‘ Lwinhtnﬂvémlc‘és 1.
L. e
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C. Indicate the distribution of mpomibmtiu fpr_learning. riedid services among other professional md nonprofu- ’
- sional members of the learaing media staff. o :
]

' . ’ ’ i ¥

/
‘ - P -

. D. Do ;ll members of the learning media ma (both profeuional and nonprofouioml) have qneiul training in their
areas " of rnpon-ibillty? Specify the extent and recency of the special training. ‘(’

E. Give evidende that.the luming medil, center has adoquate space; equipment, materials, and budget. If there are
N inadequacies, indicate below the are,d Qf greatest or moat immediate need" ~

1. Space {such as areas for reading, iewing. lmeninz. imtruction, individual study, ahelving, atorage of mate-
rluls, processing and production off materials, and otﬂcﬁ for personnel) ) ,

- ) . . \

LT

: .2 Equipment (such as projectors— t!on plcture, overhead opaque, slide, and filmatrip—Bcreens,. tape recorders.
,TV sets, record players, ndloo, copt machines, study carrels, and matenals production’ tools) .

N 0 , ! Q
L i ) 52 ' o
o s . - . ..
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. © - Jdo/MB EVALUALIVE CRITERIA ) -
Cy ¥ g " + . SECTION Viil + LEARNING MEDIA SEKVIC‘ES‘ v3
B Y Materials (such as books, magasines, newspapers, films, filmstrips, film loops, slides, tapes, ;ooordl, transpar-
encies, pictures, charts, maps, globes, Paperbacks, commiunity resource file, programed instruction materials,
and special materials for the professional library). ¢ . :; h PN
- S ’ - . . R . '
\ ' L - -7
. ‘ - . _ _ ~ . N iy
[ ’.‘ L
L e T . Y . Ay
e - v e 4 - f 4 ‘_\
i 1 . / )/ . "o . !
’ 4. Budget (adéquate to fulfil requegts of 'students and staft, provide normal repiacement and improvement, provide
for innovation, ‘and z} sccrediting agency standards). -
. [‘ ~‘J , . : v i ! J"‘ %
P 'E, b . . N
k . ’2‘
' [N
N - ‘/ ! 3 @
- - . by < , . =
F. What records-are- kept to indicate the use 6f the equipment and materials in thedserning media center?." .
- N . 2 4 -
. N ’ ’ * ~ . -~
’3 . - - " - f N . -
) -z * < “’“"9; \ v
. R ‘ - 7
\ - )
Q 4
.; = B ,' . 3 ¢ ‘ ) s M
. sy . ! T ; =
n Y Do the records show patterns or {n}dj?n the frequeney of use of facilities, equipment, and materials? It 80, indi-
cate their significance for future planning. - . s
Oy B PR - - N g i 2% -
) ~ . ® Q.‘a‘ ¢ ’ = \\
> v ‘ * N
L h ’
- *,4\‘ " t m— - .
L) - : < L) v? N
. \ * » ’
- - . _— .
Ty b , N * . -._ & * .
.. H. Isthe learning media center open to students andieachers at other than regular school hours? Explain, oy
. ] o . ‘ . . ST
¥ ’ P - 4 - - Cexfg‘nuhl on next page.. .
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3. Materials (such a8 hooks, mndm-, newspapers, ﬁlm, ﬁln-tripo, alm loops, ‘slides, tapes, record
encies, pictiires, charts, maps, globes, paperbacks, eoumuaity resource file, mnd instructio
7 .- and jal materials for the professional library).
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- California ~ - 49 .
V1. Media Program Budget . -

In Part A, show actual medu program expenditures for the past three yehu plus }wdgeted
amdunts for the current year. . _ g
. T “Three years | Two years Last This
. A. Lo&al funds . o : 350 year . year

*y

s

~

l Audrovnual cqmpment (hardware)

2 Audnomual materials (software)

. ,3 Audiovisual rephcement

4 Contract - audiovisual

S. Contract - library

]

6« Film rehtal.

L Telecommumcaﬁom

S‘mey booka

0y

VI Medis Program Budget (Cont.)

Three years
Av Local fupds (Cont.) Cooago

P ¥y

-9, Libraty fumiture .

10. Periodicals - subscriptions
¢

11. Textbooks

§2. Supplies . _
13. Building facility modifiction (deséribe) .

| 14, Other

[

-

- e

. B. Total federa! funds received
* in the following programs

7 EseATite L

" . ESEA, Title {1

ESEA,Title 111

. NDEA, Title 11}
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T c.. Papérback (all types)

. - NN
» . >
California -
2 : . ¢ = 50 .
VIIL. Media Program lnventorx (COnt;)
B. Fadilities (Cont.) -
R 4 ) -~ .
— 11 Story telling area . .
-— \J/ 4 * 2
12 cher (hst)
»
'] A .
) . ’ S ; -
.~ , \
C. Instructional materials,
1. Art prints )
- . .
2. Art objects \

¢ 3 Books (Exclude albtextbooks.)
.« ar Setsof encyclopedm and other referenc.e

b. Hardbound '

4. Profemiona™ . | oA

4. Charts
S. Culriculum ;mdu ' L >

-

6onnmu‘

\7D..crecomm.:\ < b
8. Documénts . ] N\
9. Films _

. &

N n.'ammcartﬁd.e‘ ) L

+

(1) Silent . |
B (2)Souad ' g
% -

b. 8mm mql-to-feel' .o
&y '

)siedt -
@Sound

>
AN .t l’\\
. v
Indicate
square | .
footage—Tm~ Adegiate \|' Inadequate
/’ N \/: 1
N f.
. L
<
<
3 = .
Number on hand
District _Building .
IMC- IMC Total
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R R f .
: QUALITATIVE EVALUATION CHECKLIST - 1
) ! Peor Geod | Adoguets | Excellent
. Fectertobeevshmmd - ¢ B 112[3]4 [s]eT7]s o froft 112131 4fisa
1. Appropmten;- of objectives of media program to dlstnct 1 J 11 -
philosophy #nd ob)ectivea B .
~ 2. Administrative suppon and comnutment to mcdiapro;ram ~ )
5 J‘
3. Racxhtleg‘ LT e U IR . L RE “~
. 4. Personnel (numerically) o N t. ] 1° -
_ < . S AN . . A ‘ .
a. Central office e e
a'b. Buildinglevel - S . “
5. Competence of proféssional personnel )
a, Central office L. <t
. b. Building fevel . Lo .
6. Instructional materials ) ‘ i . !
. a Quanuty ’ '
b Quality . A i
" 7. Equipment ; ‘
a. Quantity» / -
* b Quality - 2 1 .
b &“Budge,t - . . “_r: . C - i -
'9, Distribution system © . d , Ao
a. Accessibility, of materials . - '
A —
‘ ‘ ‘ - . '
b. Accessibility of equipment g . . .. i !
10 Involvement of teaqhers in selcctmn of matcerials { - .
AL Involvement of students in selection of materials  + : | .
— . B B O Y
C 12, Involvement of -media personnel in curriculum decisions ) ]
13. P{owsxon on mservnce training activities . '
14. Staffeﬂ’ectxvé“nms e t-" L. ol . -
I5. Past_ evaluation procedures ' .. ° { 1. I 13t | L
L - NN S N b
. 16. Achtevemcnt of program objectxves e ST e |
EKC ) - ) o = .57 C = : -
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o Preliminary evalustion ot thc 'chool 11 object ves . g
i
. This evaluation is & tcnhf’ oné’ and forms ,he sf’mu step 1n the mluction of the school library, g )
The fimal evalunation (-oo C Yter 10) is to bo ude arfter all fects have been mthered and- all evalua- £
uaummmau,-u . = . , . =
. Q
In the following chn:rt, check for each objoctivo ot the echocd nh\ry tho Yegree of success with £
w ch the objec*<ve has deen achieved sni. the W attached to the objective, Estimating the 8‘ K
degrae of success be cnly & subjective appreisal since precise techniques for megsuring-this - . ’
far 80 not egist, booohfcttheulhohtouudumcmldnufonm' S
. ] E .. L -0 5
L A <'Excelleit 1 + Of utmost importance .. © L &
B-GCod | w 2 = Cf ccosidersble imporfance Tk
C - Fair' , - 3 - Of some tmportence | % - E \
\ , ’ ~ ' . D.',‘. POG‘ - ‘ e T | : fo XS ° !
N \ V' e Not at al) ) %
S , a g-
“S- s Me now being used by_the lﬂn'a- Q
Degree of succ R ] rimm .c!ucvo obaqstivor types of - e
in schieving . S ! - ‘ 11 I seirvice, activities with e o
| objectives . . - Objectives of the-school librery ) ts end tuchers otc, : g“; N
; ' ' R )
A 3 é Dr \ . ! » . -t I M ':?'
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Fulton .’ - ) - B3 : . .
‘ f T - ‘ﬁ. T e ; g N ‘
, I. INSTITUTIONAL EDUCATIONAL MEDIA SERVICES . R
CRITERTA o a S B

OAn institution should have a ptogran of media services administered through
- an educational media centér, and sub-centers if such are needed, which
provide the faculty with ap adequate .upply of appropthto inatructional {
. uteriah. \ / \

e~ -
~

— °'1‘ho oducational -ediﬂcent.er should be a upaute service un t -that- operates
at the same level as other major imtituttonal services.’ -

\ « N 7 %R titution should have clearly definod policiu. _procedures, and
2w _ . _.plans’ for its educatiorial nedu progru iacluding short-range and long- b
‘range goals. j - . . /
o0 ‘l‘horo should be s wfﬁciemr of professional media staff nnbeu “to

ad-inhhr the educational -du prograa and to provide consulutiwf{
_ services to am uotitution“’: eatire faculty. i P S

. < - -~ { .

‘ o v . 3
. . . . . .o T
.

. - A. Commitment to the Nedis Pro;tb- 7 : s

. ¥
‘D G Q The institution's educational media progu- does not offcr the \
i services of a media center and no clericaf or technical staff

1

v
X

F: u-hu .are availdble to. .d.fuiuor tho educatioul media pro- !
g 'tl-. i i < -
- . Cg . .

5@ @ G The imstitution's “uutf(mak media progr- coniitl of media

v : services from a media cemter managed by clerical and technical

£~ N staff ‘members. - The services are mot well coordinated and no one i

w .- person has_ been given .administrative respomibility for institution-

° ) vide media’ actlvitiu.

v .

§

oy

8

"

b

2

[]

['_] B The institution's cducatiml -odia program consists of s media
. -cemter with clerical aind techmical staff. The program is directed
by a staff person who has some media training but not enough to”
qualify him as an educational media specislist. He reports to
the institutional d-lnhtutor directly respotisible for instruc-
tio‘. ’ - ‘ fﬂ“'\ B ) »

)

. @ 0 3 The imstitution has an educational media program including a medis _
' ’ ) center and necessary sub-centers directed by 'an educatiomal media
B specialist who repdrts dircctly to the adminigtrativé officer in .
~oo .charge of ‘instructiom. Lm:mu.dod with fa¢ilities, finances,
‘ - and staff essential im ~0t g the media needs of the instructional
5 _ « ° program. < oy -

s, *

o= N

.-
o y . .
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, MEDIA PROGRAM-BUDGET SUMMARY Lo :
Building " . . A 4 - Co- | .

N

District _ _ s - . . . .
BUDGET ¢for media equipment, materials, personnel, and services) . . Ry
Enter the correct figures in columns.“a” and “b” of .the chart below to show actual ex- >
- penditures for the media program in the two’ years preceding the current-year, and in
column *c* to show the amounts budgeted for specific categories. during the current -
year, Specify years in all three columns. T < . '

- o

|1 Itém(s) of expenditure

.
Y

e
k2 fe

-

2years

1 year

N

Y 197197 _

preceding,
current year

L]

preceding

Current year

/1991 |

Current -

year

-197

197__

3
«r e

A. Lineitem totals S . :

* 1. Library books & matéﬁuls, ' $ s $ . R ‘

-2, Audiovisual materials - - . ) ¢

3.% AV equipment (not replacement) | - < , ; '

4.* AV equipment (replacement)
— - ﬂ - < = -
5. TOTALoflines1,2, 3, &4 - < . . f . .

» »

shove - e ¢ s Y

B.  Por pupil expenditure for media . . . - .

program materiuls & squipment. . . . -
‘ . Divide line 5 by the enroliment. ‘ - ) -0

!

YL, Media Staff Salaries o - .
*Note: Include not only portable television equipmen(, hut also centralized television instdllations. -

1 8

Revenue (current yesr only) | ° S L

TA.

" »

Totsl district budget - o, . .
1. State funding s . _ ¥

2. Local funding  ° - ' U )
3. Foedersl funding S S ‘ T ’
B Medabudget 7| . BN o
L Diatriet ' ) o :

i

2. Federal (identify) - d

5 |

REa

-

= Drafl Editn




B —Services: Selection Policy—II . .
. . An approved 'iut(gment is on file which eltablishés procedures for handling
o - challenges to materials on the basis of content: - . X
s : ' ’ N =4
ft- L] <
® \ .\ - *
‘ = 3¢ A policy statement has been drafted in general terms and dods not yield itseif
to specific interpretation. R ’ ’
‘% Obn . T - w
‘ ) ’ "~ ' ‘ N
(] E. No policy statement exists. |
& | COMMENT: 3
A ,
. ~ -
Constraints 10 A (shove} Cancule proposels to meet A N
o - . s '
1. Pacilities-- T n 1/
- ) N . f,":
e e g “ ' Py
A
= 2. Momey-- = . A / .
‘. - : g ;: / ’ Lx«
. 3. People- ’
- - * P
. “ L4 i . A ‘_ / K
. . '1 M -
! 4 .~ - .
’. Com 4. Policy-- T '
. ) : _ e LS -
’ ' 4
v N A » -
: 5. Time- : ) " m j
) . - o
A ¢ ’ / N4
’ ) :« A S \rw\ Y P ) . f« "

AECT [ B6 -,

T




o

. e e 4 e B .y

%, * »;-" . N N . e » o

- o w, R $ax
. AECT“‘» . _ b4 - = ’ . . . ) EI
-, Y S \ : . * SERVICES i;‘g 7.
s — y . -t - LW " i
a—— N e . . 4 - K 1.. i
N ‘ ; i
2 . Services: Reference - Y ,
~ ', . . L -
0 A. ‘The media program pro_vidi?s.thp expertise in inforination retrieval service to staff ‘
‘ and students in support of instructional objectives. o ST
- T o Co
. ) » e
OB . o
. - LN N s
. . b _ N b . o e
. R »” . &
. QOec R§fe_rence_mnteﬁnls_ue available to staff and students for seeking out information ' S «
: hut there is no service rendered to assist them in the compilation of information. -

\ R . - e
(0 E. There js no provision for reference service. e %, e =
\ . - * é

3 ¥
[4
‘
-
= e
+
. -
.
(Y
\
M )
o *
-
¢
. -
.
N
~
<

CONMENT: = - < . !

2

» _ Constraints to A (above)
T A »

1. Pacilitios - - '

— - t . \
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/" -Part-2~Media Duty Profile

Instructions for use

~

Part 2 of- this section is entitled the Media Duty Profile and is intended-te-indicate
thg involvement of media personnel in various assigned duties, The list of 30 tasks is only
a sample. For additional items, see the note at the top of the following page.

If the media program being evaluated is served.through' a single professional person,
c

—

39*'_;-

use the letter “c” to signify that m%ia special'yt. .
Example: 7. Instructé students in media skills, A B(ODEFGH

Circle the letter or lettirs following each statemént to identify the person(s) who b«-rform
each task as a major assignment at the school level, Underline clearly in red (or other
color) to identify the person{s) who perform each task :t the distict Lc:-vel. .

4 0

ic,'photographic and »’
audio instructional materials and

— .

Example: 14. Produces gra

di L AD E F..GH ~
isplays ) @g -
i %7 ‘..
Media Duty Profile ] S
a ¢ p— . )
NOTE: The items below are illustrative only. Otheror additional items may be used.
Coneuit the iorel Requirements Analysis Chechlist (ALA) end/or Jobs in Instruc-
tionsl Media Suufy (AECT) for items. v _
’ ) N / T T ‘-g-,"; —_— -’/
Media staffing references in these pages are as follows: ‘, w
. . s X : . N
A Director of district media progrim ~~. ’ T B
8 Head of school media program :::_Cenified \ : R
C Mediaspecialit = - . , )
D Media technician~ ~ " N ) - : ) ) h ol
B Media aide anddt clerk N : .
F Student aide - /"—: Noncertified support personnel T _
G Other I oo y -
H Not’Perlormei — _/ K ;i;ﬁ“ :,;.1? ' ,Q ,
Please circle the letter or letters following each statefhent to identify the person(s) who .- e
—perform each duty as a major assignment at the school level. Underline in ved (or other ° ’
color) the letter or letters following each statement to identify person(s) who perform . >
each duty as a major assignmeiit at the district leyel! Co LT
‘ : RPN o : !
[N , . ‘ ’
1: Confers with administrators sndjor schaol board : S
. “ronceming media operstion, programs and bud. : . .
DU LR e e A BCDETFGH -
2. Paticipates in  curriculum _ development  and . N )
, revisiof . . . ......... .. . ... T e A BCDEFGH . , -
3. Dr‘;igns learning materials .. - e ABCDETFGH ! e
1. Helpr to develop und implement propossis for y s
kdt-p:a! pmwmﬁmumu and sexvice units . . ., . A B COD Eé F G H | S
’ : ‘ > ,} Ty



M

H 'm..l:\j;:('rlu.\'.' AECI:.

e . Tofal Cllection
W

A . I LS- - EQUIPMENT

a.  Base collection in the
school
Basic recommendation—
state or local (convert to

represent actual school
size) -

-

. Need “p” mlmu  “a) -

v

'

-

.t

d u.mu (“a" divided by
tlbll)

- €. 1975 AECT/AASL Medis | 20000 *items located ”sw “m cabineta
Progrema: District & in the school or 40 | av&:cn‘omuodm a mini-
. School recommendations itoms per usér. 'mumolwiu-ap.um
' o dent, exclusive ol text-
" B booh.

~

f. .Need (‘“e” minus “3”) to
1976 recommendations
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EVALUATION TECHNIQUES FOR SCHOOL LIBRARY/MEDIA PROGRAMS

A BIBLIOGRAPHY b .

+ Compiled by Davidv\f.%/ertscher and Blanche Woolls for an institute conducted under a grant from
the U, S. Office of Educatlon, Tltle i1B, Higher Education Act of 1965, P.L. 89-329, as amended.
) Y ’ l}/ \ t
- ) INSTRUMENTS
< B ) "_-;l,,’ L) . . ) '
Assoc1atlon for Educatlonal Gommuhigations aid Technoll;gy,‘Comn“iﬁtee. on evaluation of Media
=Programs, Evaluating Medza/Pxpgram: District and School; A Method and an Instrument. The
Assocratlon, 1976.. ‘e e ' ) R /f: . .
L ) . U i P .y
“This evaluatlon instrument is based gn the assumption that the\ purpose of evaluation g -
is not tg prove but to tmprove. This i instrument is intended for use as part of a formative
evaluation process.” Includes profile and budget, services, personnel physmal fac1ht1es,

« collection, and student and teacher ofiinionnaires.
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. ] : Toh
G wn -
. - 4

- “Case, Robe_rt, “Griteria of Excellence Checklist,” School Lz"bran'es 18:43-46, Spring, 1969,
J /\‘—- B

_ }“The ‘Criteria of Excellence’twas first used by the School lerary Manpower
Project, funded by the Kn&p Foundation of North Carolina Inc:, as a guide i
identifying outstanding school library centers offenng unified service programs at

" the building level.”" This checlggwnpmmdamuwpdmfom M})lal
evaluation of individual schophlhbrary programs.”- ¢

o ~
-

\ ' .

. DeProspo, Emest R., and Samuels, Alan R, ‘fA Progra.m Planmng and Evaluatlon Self Instrudtlonél
Manu@," ungubhshed paper, 1,975 A - ©
: A . . .
\ 1
t -Des1\gned as an “o‘n-gomgeffort in hbrary/medxa program measurement and evaluatlon
©, ‘this unfi Rished manual proyides “strategy ‘and taetics of program planmng and evaluatlon

.
’ w1thm ﬂ?e eontext of the gchool media tenter.” |, . .
L. L . ,/;’Ch L

e Il
1 . i
. " .

f.

o

=

‘ : ; i
isérict g d Reg;onaLLearmng Resource (Medm) Programs 4 Systematu: Planmng Process am{
: E plora ory Suriey af\S‘arvzces Final Report Aus xas, Texas Educatlon Agency, Division
of, Ins rglReSourceé 1975.. ) . ) : ce T
g : o s BN -
‘/ * ’jam'?s Llesener’s technique of plannmg as apphed to district and regmnal‘ megila
programs Blansare to pubhsh this report, bu&t is not current[y available,
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: Fulton, W. R and ng, Kenneth L Evaluative Checklist: An Instrument for Self-Evaluating T
‘an Educational Media Program in School Systems, Washmgton D.C., Association for Educatlonal P
Commumcatlon and Technology, 1970 18 pp.- W N .
' “The status o an educatronal media pragram is hot likely to be known wi hout "’
periodic evaluation.” This' checklist was developed to aid'in such an evaluation and .
prowdesguzdelmes for.making Judgments on program elemehnts. i :
, Gavér, Mary Virginia, Effectzveness of Centralized Library Service in Elementary Schools New
Brunswu:k NJ., Rut.gers Umvers:ty Press, 1963, 268pp . .o .
e . _ The evaluatlve instruments for this study were developed to assess the availability
e of library semces in elementary schools in terms of materials provided, resources
. ‘anfl;services, library related activities, pupil mastery ofiliBrary skills, and reading
e by children. Educational ad'ugvement was measﬁed as well as the ‘ability
to differentia’te between schools various de libraries provided. .Check-
lists used for this study are given in the Appendices. oL -
) . .
o ' . ! | :
Gaver, Mary, and Jones, Milbry-L., “Secondary Library Servxces a Search for Essentlals," IR . ‘
) wTeachers College Record, 68: 200—210 December, 1966. ) . } T oo
- - - Rt ) . . . . .
The checklist devetoped for this study was sumlar tq the one used by Gaver in Q,
Effectiveness 8f Centralized Library Service in Elementary Schools as hstetPabove N
this basic list of 110 services was developnd.thmugb.asurvey of the literature qn l : *;,
. \ hbrary work with young people ! . )
.- . . - e 5. % - - : sl : ¢
' ‘ hd /-’ﬂ . ' i oy .
Gaver, Mary Virgirte, Serv}ces of Secogdary Schoot Mederenters Evaluatzon and Development < e
- Chlcago Amencan lerary Assocatxon 1971, 131pp . F%t - - ‘
- o
A report of a follow-up of 2 1 65 study which was done in 1969. Cbeckhstbf X
services lists the'wariety in nu ber and kind of services and the balancesin- presenta- S -
- s ﬁon of sefvices in all the/arEas of the media center program'“ - _ S } !
’ 4// . . S ( -~ ) . . . % -_' .- .
«Gaver Mary V., A Survey of the Educatzonal Medlia Servicés of Calg ry Public Schodls conducted . \
} -on behalf of the Calgary School Board, Edmonton, Alberta, School of Library Sclence, University . )
| “5 of Alberta, June, 1971, 137pp mimeograph . ’
B . [ ot . |
,P\ ’ ". - This report of a survey of media services offered m'Galgary contims a sur+ey o Y n
B : ¢ instrument. . . * | o T ‘1 )
| v - ¢ » i . ‘ o ) . . ' i
‘ ~ * ‘ L § 4 .- - . K ' .
. o - g .
‘\ ‘ N \ )' N i ”\2 ’ . ., .t
- . . - . o SN )
v T | g el .
K ¢ 3 a- .. N
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Henne, Frances, Ersted Ruth, Lohrer, Alice and others, Planning Guide for the High S?:hoo‘l
Lzb'rary Program, Chicago, Amencan Library Association, 1951, ~

A

- ? ’Loert’cher David V. and Stroud,Janet G. PSE% Purlive S_g;ij“ Evaluatto;n System for School Media
’Cent ss Elementary Catalog anQPSE.S - Junior, Sénior H’ gﬁ' School Cat’alog, both‘ldaho Falls,

s @
- ‘ a
. A quesnonnan'e des1gned {0 evaluate the emsu.\g activities- and services for students N
. - and teachers as-well as the staff, materials collection, budget and facilities.. Tree
- classifications of Tesponses were uséd:. How good? (To measure ww?th or condition);
) To what extent? (To measure degree of frequency); and Yes or No? (To permit
N variations in answering). The final chapter d1$cusses the developmentof a pla.nmng
program for the s school. s - - :
“An Instrument for the Quahtatxye E\@luanon of Meida Programs in Cal;forma,” Sacramento
California, California State Department of Education, 1972 37pp. o
L - - . B
Cahfomxa s metho’ﬁ'/i: aslessmg the d.dequacy of media programs throughout ¢ .
- Callfemla ” N T
.« °. .s . Y ﬂ“) ks . R . - . ,
r Lxesener James W. yPlanning Instruments for School Libtary Medz‘a Programs, Student Supply ) ‘
Store, University ‘of Maryland College Park, Maryland 20742, - o . s‘\
= - . 18 .. \ . £
-3 " . To be,used with Liesener, listed lgélow. : I . ' ) >
SO o T < "“. RO
- Lxesener James W., 4 Systemat' Planning Process for School Media Prog:rams, Chicago, Amencan
Library Assocmtlon, 18 R . .
¢ I“The process, technlques and concep'tual m t,o coneeptuahze medla programs
, stematically andyto ‘dtvelop more 5O 1st1cated managf:ment tools for improving . '}'
) pabrllty of media pe ? ) a.rtrcuia ¢ and develqp more responslve "and effectlve '
« ; programs of medla sen?lce Pr face i ) - ~ S . P
"" . - - ¢, ) Y .a, . S
. e
Loertscher David Mckers Medza'Center Servides to Teaehe:& in Indiana Semor Hzg’z Schools"1972-73.
/_‘ . Uripublished doctor’s (hesls Bloomlnton, Indlana, Gralfuate L1brary School hdlana Umversxty,
i ) - .
1973 149pp S, . e & [.f- 'N‘ .y & 5. - — ~
- ) T B
Two scalesare used for thxs;heckhsg The first ﬂ/aluates how the Service ¢ .
is'provided and the second rates'how satlsfactonly thg service ided. . °

\

' Idaho Hi Willow Research and Publxshmg, 1’9?6, 24p s . e , N

R e

[ 'l 4 a '
Catalo of more thah two hundred service tatemen&\ hich can be used to measure‘
e aw eness, frequency, and segment of the user p,{oup \p are unhzmg medlg cente ’servxces
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" # National Study of School Evaluatlon,, ]umor High School/Middle School Evaluatwe Crzterza o

) ~ &
. ‘ .- - { ) . —
o -

P

.

National Study of School Evaluation, Elementary, School Evaluative Criteria, Arhngton, Virginia, )
The Committee, 1973, 152pp. (e - {

° . ’ . .

:1» Criteria for‘evaluatirrg the elem?ary schiool which includés the media center.’

. , Yoo N T
National Study of‘Secondary School Evaluation, Evgluative Criteria for the Evaluation of" . °
Secondary Schooik, 4-th'ed.,‘Washingt_on‘, D.C., The»&o@_n\riﬁee, 1969, 356pp- & "

L

‘ Cntena developed for the evaluatlon of secondary schools and including .,
. +  .evaluation'of the media cgnter and services, i ’ .
' = o - -

-

A Guide for School Improvement,QArlmgton Virginia, The Comrmttee, 1970, 152pp
Criteria for the junior high/middle school. | *

B N
» * . ’

“The Ne'braska Guide for Estabhshlng, Developing, Evaluatmg, School Media Programs,’f meoln ’ ) ’
Nebraska Nebraska State Department of Educatlon, 1975, varr pp ' |

M e, ' .
Measurement of the success of mstructlonal materials and accompanying o
equipment to meet‘the demands for both new and old approache’to education. | *

- ¢ ¢
’ . . T
. A

 New Jersey, Department- of.Education, Publitand Scheol berary Semces‘ Bureau, “New Jersey

_North Central Assocragon of Colléges and Schogls Ad Hoc Commlttee oQ Instructional Technology,

-

Blueprint for School Media Programs,” The Deparﬁnent sy, 13pp.

e ¢ ' - J A ' i a » 1‘

N Deﬁmtlonsp’ecede a checklist of st2€f, location andspace collectlon - matena.ls, AR
and equipment. 'Ghecklist designates a goaltand space 1s left to record present = - ¢ . - :
ach1evgmcnt in the, local school. | . e o .

— —l’ - ?' 3 L . N «  ar [ ] *
e - i * . .

-

Contimission on Research and Servrce, “Inveritory of Pollcy and Program for; Ipstructlonal Tech- .
nology,” The Ass0c1atron, 1975.° 4

. A s

Designed for use in colleges, this booklet ist orgamzed into two parts: 1) Policy -

and Program-Inventory for Instructloiral Technology and 2) Checklist of Specific '

«Items Identrfiabqe mtl}zohcy and Prdgram. Basically uses yes/no and observed/not " s

estions. / . .
. ’ ) N

observed responses to
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- ~° Peterson ‘*'Frederick William, The Developanent of Evaluative Criteria  for the Services Provided
T Local Scgool Districts by the Area Media Center, Unpublisifed doctor’s thesis, Lincoln, Nebraska, 4

b - The Graduate College, Umversxty of Nebraska, 1969, 97pp. e et ..
3 ' .- f(‘- . ' ‘
- “Thijs study dcveloped éva.lua?lve seiteria-for the attivities ofthe area media ~~ 4 : \ »
center as these activities related to the local school district. Notfonly should - . e
, these evaluative criteria prov1de administrators and media specialists with mforma- - R
S » tion of value in plasining new activities for area media cen'ters byt should also : ’

) ' providdwa measunng device for the on-going evaluation of area media centers.” pp 3-4 o 'K’
s . . s

¥

Q‘i Phillips, ] uOuldémeson, “A chk but not Easy Test to Detenmne How You Te Domg asa ’

School‘h rarian or Media Spec:ahst’ » Wzlson Library Bulletm 50: 399-401 January, 1976. ©
a1’ - . r h ‘ ¢ .
' A A simple self evaluation instrument ;‘desxgned to help you gdin insight into , &
2l ) you and how you see'your job” - very much a self apalysis test. . - .
_ . . ’ v - v -
Southem Association of Colleges and Schools; “Eva.luatmg the .Elementary Schools L\brary .
Progrgm,” The Association, 1964, 26pp
’ ' " Questions to be answered regm'dmg overview, vuewpomt fn-&ctloné p.tograms, ’
. ~-Tesources planmng in workbook style. L >
) - ’ . %} '
‘ . ~ . . N
. » . ', t -
L , S\MRCH DESIGN-AND TECHNIQUES O . <
A ' L - / o ! : ' '
- rrtrran
Y -
Blazek Ron, Inﬂuencmg Students Toward Medza Cenfl‘Use An Expenmental]n{;slt.‘;zon’m ’
Mathemattcs, Chlcago, Amenca.n lexary Assocxatxon, 1975, 176pp ~e : . oo
A ’ - 3~ -~ '
vl e As a report of an expenmental doctoral researclt project, this work “is intended L

- to.aid individuals, school media specxa.hsts and teachers aer, determine for
Jthemselves the natﬁ/re of their potentxal contributien in producirg student users
of school media centers and hbranes » Preface, p.xv.

-

1

) “"\/* Bruning, James,L., and ?Zntz, B.L., Computatzonal Haudbook of St’zstzcs shview, IlL, Scott,
/ . Foresman and Co., 196 /269pp — s . }] ) J ,
“ 7 ¢ " . / . ) ) roo. N
P “Most statlstxcs textbooks conccntrgte on the Icnca.l dxscussm§15 and ematical -
' . proo&of th# various concepts pre,senteﬁ Thei result of this.aperoach that students
« U “often have little unéerstandmg of how. actually to appIy statistical te§ts to their

fundhmenta.l findings. The'iritent of this book is to reverbe this approa dto <
°present stétxst)ca{,concepts and fests.as they are applzed ”” Fgom the refac :
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Campbell, Donald ’P., and Stanlcy Juhan C. Experimental and Quasz-Expenmental Deszgns
for Research, Chrcago Rand McNiilly. 1963, 81pp T e — e
L) " ‘ v L4
p@ental designs against 12 comrion
threats to valrd inference.” ) ..

- o
“ - * N

¢ e
! 7

Case:, Robert and Lowrey, Anna Mary.,Beha zoWengrements Analysis Checklzst A Compzlatzon "'f
of Competency ‘Based_J ob Finctions and k'Statements for School Library Media Penézmel,
‘Chicago, Ahencan leruy Association, '1973, 60pp. ) . \

2
<

N ’
v

‘ - “An ldentlficatlzn of approxunately Jﬁ'\tasks to be’ performed by school hbrary
medla specialists™. . . to anticipate, and in some mstances,to conceptuallze the functions

and tasks of the schoal library media specrahst to meet the present demands and

! future needs,of school library media center us e o

' « k4 . \‘l . . s £ N .

»
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C}rase Cfmton I., Elementary Statzstzcal Procedures 2nd ed., New York, McGraw Hill Book Co.,
i&lG 27-?‘pp ‘ . ( \ .

' s ¢ .
o 3
« K . L

“The amphasrs is on denvmg procedures out of logxcal structures that underline

" thé methods of analyzmg data.” Preface. .. ) N \
: V? | _E

& “C&mpetencle or—Specra,hsts in M%a Managcr‘ﬁ_en_t;" 'X\z‘zdz'ovzkual Instruction 19:3Q-44;

tive samplmg o,f tasks adapted, frorn Fm‘al Regort Jobsin Instmctmnal >

5: Med;a tudy whlch can serve as an rdea soyrce for tasRs which may need evaluatlon.
“2!? -'3"e,<" L . h
M N 1SS hi

My a7 ‘. N -: t . -

23}};; atzaﬁv&lyat:on, San Francisco, Jossey-Bass; 1975 500pp

“
Short. artj\cles descnbmg.both fain concepts and t;chr’nques of evaluatron.
A blbho'graphy is, a’ppended to each article: ‘ <

D )
/\ (:'-e N . . s
) o .

K . “c i . < *
- ~. \\ CH .’ A ‘-
Guba, Egon G., and Stufﬂebeam Daniel L., Evaluation:- The Rrocess of Stzmulatmg, Aiding
and Abetting Inszghtful Action, MQ‘nOgraph Senes in Readmg Educatron Bloommgton Indiana,

Indxana Umverﬁriy June, 1910 35})p T ) °

. .
¢ - -
. s

N Thé authors do not beheve “that evaluation i is equlvalenﬁ to research .\ . many . ‘
' reséarch%s make wron assumptlons about what an eyaluatlon study a¢complishes. . :e. , L
“The paper attempt»s to point out directions which other research methodologists

can Afollow in advancmg the theory and practrce of educational evaluatron. X v

I" A <
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Isaac, Stephen, Handbook 1 m Research and Evaluation: A Collection of Princy Methods, and
Strategies Useful in the Plannmg, Deszgn and Evaluation ‘of Studies in Educatio the Behavioral

Sciences, S Diego, Cahforma, Robert R. Knapp, 1971, 186pp.

@ .
’Iﬁe Handbook presents only hxghhghts outlines, and essentials to achieve emphasis,
cltrity, and brevity, Each usergexpected to sup'ﬁf:ment this document with more
" complete information from the standard texts or qualified consultants in thlS field

" once he has hjs bearings.” p. 1v
. i

: YT . ¥
4 B . .
Kerlinger, Fred N. , Foundations ofBehavzoral Research 2nd ed New York, Holt, Rinehart and

Wmston 1964" 741pp - 2.

F
\

.,' R 0 SN i, L.
- One of the mosét\r/e,qdable, yet a\ﬁiontatlve, of all statistics textbooks. -

<
3
-

<. —— e

\
(RO U SRS SUUR S,

R . Questionnaires for Research: "An Annotated Bibliography on Design, Constructwn and Use.
*DA Forest Research Paper PNW-140. Portland Oregon, Pacific Northwest Forest and Range
/Expenment Statlon, Us. Department of Agriculture, 1972, 80pp '

Nea

For those doing mail questlonnnmres, thlS pubhcatlon suntmanzes studies whlch
evaluated techniques for questionnaire construction and administration.

.

v
A section of definitions of evaluation terminology and guidelines for measurement

of collection sizes are included in this handbook designed to help people gather, ,
compile, ahd interpret data relating to the appllcatlon of technology to instructor.

+
~
E H

\'Shaplro, Peter D., “After Data Collectlorr Codmg --An Educatmnal Research Tool,” Stanford,
Cahforma, Stanford Umversﬁy, Institute for Commumcatlop ﬁesearch 1972 10pp.

An analysis of ways and means to code “the research task that intervenes between

»
) '

data collection and analysis:” ) N
. N

~

”
-,

X
Sheld n, Brooke E. ,.ed., A Guide for bzérary Leaders, Staffs and Advisory Groups, produced under
from the Bureau of Librarieg an Learnmg Resources, U.S. Office of Education; 1973

gran
uced and distributed by The Continuing Library Educatlon Network and Exchange Box 1228°

reprod
620 Mlchlgan Ave., NE, Washington, D . 20064.
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d}n interpretation of “‘some current evaluation theory and translate it into a
workable structure for practical application by training directbrs.” p. 1.

'y
rs ! . -

. * A

Te

Stenner A. Jack%n An Overvzezb of Informatzon Based Eva7uatzon A Deszgn Procedure, Arlingto
Virginia, Institute for Development of Educational Audltmg, 1972, 37pp
\ —} . . . .
An advanced approach to the design of information based dvaluation. The authors

also contrast evaluation with research A flow chart describes the devglopment of
an evaluatlonﬁesrgn S0 . T

" a “%
R N )
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EVALUATION OF‘EDUCAT’IONAL RESEARCH -

N M oty “ 4
A ) . _ LS ( o

Gephart William J., dnd Bartos, Bmce B., Phi Delta Kappa Research Center Occasional Paper # 7

" Profiling Instructional Pagkage, Ph1 Delta Kappa, August 1969 ‘

4 e

Through the use of aResearth PrQﬁhng Flow Chaq,\thxs evaluation of’ educatronal

research- will depitct sound procedures and weak-procedures. ‘‘Once the research -

usér understands the strength of the p;ocedures .'he ?s in a better position to usé -
_ the conclusrons of that research in professlonal decisions.

LY

, .

\.

Amsworth Len, ‘Objcctrve measure of the impact of a hbrary learning center, \’ School Libraries
'18:33-35; Winter;1969.

@

Maedge"n‘ Elementf.ry ‘Schoel in Lubbock, Texas. From individual room collections -
+»  tocentralized hbﬁry “To increase pupil proficiency in‘theuse gflibrary.” No -
\ ‘Standardized test could be located - school-administrered a self- ér‘:s‘tructed multrple .
choice test. The control school -+ a\d_]acent elementary school in the same district.

Reported significant i unprovement in the mean scores of students .from pre-test to

post-test indicating an 1mprovement in Iibrarg‘slulfpf part1c1patmg students No pre- .
test at control sclbol.

g A =,

24 25, 41 Nox;ember, L965 N

\.

g 4, )
» 7 Author points out objective measures and less than objectrvé measures with ,
emphas;s on evaluatron of personnel. L -
. — - e
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. -~ . e
- - 1] v 4
3 - . - - ° )
‘ N * ) ® \
N - [ s N v
al 94 . , .
g .

i
A

s .
E-
.




« * ’ ‘J ° : ’:" M . - . ° 4 \
. ’ L reo O P
: N B I
: * Lt : R J |
. + +  Graham, Mae, Changlng perspectmes on program evaluatlon,” School Libraries, 18:27-29,
- Fall, 1968. ] . ~ w o F
— L ) - Ry
- . ' ' We shoPJd not fear evaluation, Rather Judge the 1mpact the program is makmg

Determrnlng impact will provide infoxmation neeessary for decrsron making --j
in_térms of established goals and ob_;ectrves The ob_;ectwes of school medrafpre

* . must be compatible with'objectives of the school Five pitfalls: 1) \no effective,
* instrument for a completely objectivé evaluation of : any segment of education.

I

AN e 2) We undertake too much at one time. Evaluate only on¢ aspect at a time. 3)\

: /7 hazard of companson, even if f we have improved over yesterday, what impact Has

© " degree of growth made. 4) We do not define.our goals. 5) Us-we apassiye, defe

. o e ' .oversensitive, resistant to change.-Evaluation if a creative,. on-gomg, cooperative

. ¢ ' ‘% learning, process, essential for both tong and short range planping - a basis'for-bue

] “") \ ) Tequests -- an action p‘?ogram_,becme the-results tell us directioris to follow, what
. “'S " ° need to get them, changes which need to be nrade -- areas to continued emphasls

. et ) ¥ .,-pornt in assessing impact uniess we are wilhpng to take the action which is indicate

[ ° »
. : ‘- * * R ¢
. . . .. e . .. 4
o » . o Y

\\ > Hale,Irlene'W., "Inﬂuence of library se 1cess upon the academlc achlevement of twelft'h gra
students,” Wilson Lzbrary Bulletm,-45 127, October, 1970. -.- - v
Twelfth grade students --2 matched classes’-- one ‘got hkrary resources in‘all varie
& the other onl 1nc1denta11 4 50 students - grouped achlevement tests to ge
. y groupeg py g
©+  ability rcpresentatlon Both achievement and library skill test at bgginmng - zit |
. . Research conducted through. Advariced Study for’ Litgary Personnel, Unrversrty'o
3. . Kentucky, Athens "Measureeffect We learning of students eprsedgto hbra
: ‘skxl]andservrce-“.. SRS S o AL T b .
. . - 3 ' " ‘ .

5 1 . ) LR H o . . -~ v
s -, - o8 . ) M . : LI
- '

A < s

“How WelI Are You Domg\&”ouc‘]ob" Lzbrary ]ow;nal 83 '3554 December 15 1958

* - -
O o

School hbrary supervisor must contlnuously evaluate the school hbrary program
Suggests measuring against r national, regional and-for/tate standatds conductrng
< experimental and survey reseaxch. Also includes short questxonnarre tQ be self-
adm1n1strertsd concerning performance as a supervigor. : b

a

- ~ . ) ¢ ) N
ey : R P
o, o4 . Y .-
Hays, Margaret, “Eval'atin’g School Library Services,” Lig)rary Trends;;{ 1:372-385, January
. ) . e ’ ¢ . . ’%
", Educational objéctrves of the school should be dirécted, toward desrred ghange?
s in the'behpvior of students: evaludtion should provrde measurement of the dqgre
' . . effectiveness with which an educational i institution - Tofa component,'of it, e.g. tt
library -- achreves such-objectrves Means desrgned for appraising school flbrary
performance ar¢ reviewed, i.e., ALA standards, state and regional accrediting dssa
standards,Evaluatzve Criteria (Cooperatrve Study of Secondary School Standards)
-8 . Henne’s Planning Guide for a Hzgh School Library Program consrdered the. most 1
. tool then available. Calls atterition to the Illinois Cox)sensus Study’ Program 4
e T T : 1 2L LA

. . B - .
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Lewis, Colive D., “West Virginia Evaluates New School Libraries,” West Virgx’m’a Libraries
( ) 14:1-31, September, 1961. . . . . . T . ) v
. - )
- Reviews results of survey bf West Virginia school libraries in 1060 whichled ta ‘
. West Virginia’s selectioq_ as one of the states to receive aid in implementing the
1960 Standards for School Library Programs (ALA). . - A

. -Loertscher, David V. and Land, Phyllis, “An Empirical Study of MediaServices in Indiana .
ﬁ; Ej;@cnt‘}ry Schools,” School Medz'a Quarterly, 4:8-18, Fall 1975 R

e

A report of a study measuring i:eggeptions of students, teachers and media staff -
L ; o coansmmg services recew@mm the elementary media center. SN

* [ o
< N v - . .

~
3 . v

Lowrey, Anna M?.ry, “Staffing Pﬁttems_ and Education for Media Center Personnel: Relevan

d

Yy

K

or Regressive?” Library Trends, 193509-519, April, 1971, o - .

‘ + Calls for a reform in library education.and a redefinition of the library, function in the ,
. * light of increasing use of niedia. Task analysis is required to determine who is doirfg i
- what, who should be doing what and should it be done at all. Recommends applying X :
- the systems approach to curriculum development in library schools. Curriculum .~ ° 1 3
N ) ‘needs to be revised so that graduatés have competency in printed and audiovisual ) '

. forms 6f communication and their accb'mpa.nying' technologies, and competency

) in human Behavior, learning theory, management, planning, evaluation, and research.
' Co. 7 Programs for staff development are also essential. ‘ ) ) ) - i \ :
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